1. Give you both the opportunity to convey a message on behalf of your two organisations (It is SAELA’s 25th conference!)  and emphasizes the development of Education Law and how we can work together;
Congratulatios to SAELA ! Its’ your 25th birthday
Jan De Groof should have been here, longtime partner of SAELA and admirer of SAELA. Unfortunaltely, he has a meeting with our Miister-President of Flanders on the creation of a scientific expert panel as a continuous aid for our government, trying to make sure that In this scientific expert panel finally comes into place, and that education and education law have a place in it. Sincere apologies
I will convey this message on its behalf : SAELA was established in 1996 with the aim of contributing to the field of education law, and translating education law into education praxis in South Africa. It has done so much more than that. It has established itself as one of the most prominent ad well-respected education law foundations in the world, and a clear example for other countries. The sheer number of researchers engaged in education law and education policy is impressive, as if your collective academic output, in quatity ad in quality. You have understood the transformative power of education as no other, but you have also understood that quality education cannot taken for granted,  ad have given education law and education policy it its proper academic place. The judgements of your Constitutional Court are cited all over the world, and Albie Sachs, close friend to Jan De Groof and a trusted an loyal ally of ELA Europe, is a most appreciated speaker at our conferences and seminaries. As are many of you present here today and speaking in the course of this seminar. It is with the most distinctive feeling of gratitude that we are able to see each other here again today, virtually, and I extend a warm welcome to all of you to attend one of our next ELA Europe meetings. We can discuss futher ways of working closely together in the future here today, or afterwards via mail, since there is so much we can learn fro each other, but more importantly, so much that we can accomplish if we put our joint efforts together – and there is so much work to be done in the field of education law, today perhaps even more than before in the aftermath of the Covid 19 pandemic which saw school closure all over the world, reminded everyone, even the most privileged countries in the world, how precarious the right to education really is, and how unequal its fulfilment is spread out, between countries over the world, and even within each countries between different households. Education law is today more relevant than ever, and I will very much ejoy to discuss today how we can work together in this field. 
Initiatives from or with participation of ELA (Europea) in the coming months
· International Conference on Sustainable Development, SDG 4, 20-21 September; https://ic-sd.org/
· SDG 4 is purportedly linked to the right to education. Both SDG 4 and the right to education (as formulated in formal international human rights instruments) oblige states to provide education to all as a matter of human rights. Yet, SDG 4 suffers from structural deficits, and so does the right to education in its current formulation. In as far as SDG 4 is concerned, the problem lies in the fact that, despite all efforts of bringing the SDGs closer to human rights (than the MDGs were), this endeavor has not been successful in various ways. In the case of the right to education (which SDG 4 is to fulfil), the problem is the lack of an up-to-date formulation of that right. Hence, a two-pronged approach would be necessary: on the one hand, the structural deficits in SDG 4 (no genuine commitment to “free” education, failure to limit the role of private actors in education, purely outcome-based approach to measuring progress in education, and so on), need to be taken seriously and attended to. On the other, the right to education would benefit from a global restatement (best in a soft law format) which gives consideration to the real underlying impediments to fulfilment: unsustainable lifestyles and societies, a global failure to understand the right to education as imposing not only domestic, but also transnational obligations, global tax injustice, a restrained definition of “free” education, unbridled privatization, and a failure to comprehensively define and implement education that advances acceptance of “otherness”, facilitates personal liberation, and enables societal revolution. Any such reinvigorated global standard would have to be replicated and concretized in regional and national education law. As SDG 4 seeks a close relationship to the right to education, “repairing” the right to education also “enhances” SDG 4. Appreciating that SDG 4 and the right to education are key to sustainable development, the attainment of the other SDGs, and the realization of all human rights, doing the necessary repair work to both is a prerequisite to uplifting humanity and saving the planet.
· G-STIC Dubai, kick off meeting omtrent Onderwijs: 23-26 oktober;
· The Global Sustainable Technology & Innovation Community: https://www.gstic.org/dubai/themes/education/
· Accelerating market-ready integrated technological solutions for the SDGs
· Five years after the world community adopted Agenda 2030 and its associated Sustainable Development Goals (SDGs), progress is lacking. Essential health services are out of reach for at least 50% of the world’s population. 2.4 billion people do not have access to adequate sanitation. Some 840 million people remain without access to electricity. Nearly 700 million people do not have access to safe drinking water.
· These are clear signs that achieving the SDGs with business-as-usual is just not possible, and that we urgently need to deploy integrated technological solutions at scale. To accelerate that process, it is imperative that companies, social and economic actors and policy makers join forces. With G-STIC, the Global Sustainable Technological and Innovation Community, we inspire them to work together, think outside the box and create win-win solutions that are good for the economy, for the environment and for the people.
· G-STIC also urges them to look beyond technological innovation, exploring innovative approaches, laws, regulations and funding mechanism for upscaling and accelerating the deployment of market-ready technological solutions. That provides critical insights into the levers of change that are needed to market these transformative technologies at scale under different socio-economic and geopolitical conditions. In turn, this knowledge supports policy makers to develop Science, Technology and Innovation (STI) roadmaps for the SDGs and captains of industry to explore new business opportunities.
· On education
· The COVID-19 pandemic has necessitated radical changes in educational methods. Dramatically increased use of technology has led to deep and far-reaching insights into what human development and learning looks like. Insights which could pave the way to shifting educational methods from just content dissemination to augmented relationships with teachers, together with increased personalisation and independence.
· Availability of new technologies should enable the educational sector to innovate its systems and expand access, so that all can benefit from better quality education. Alongside this, an even more important opportunity is on the table. The possibility of teachers using innovative technologies to facilitate and encourage learning beyond the straightforward acquisition of knowledge, to nurturing a culture that values learning in itself.
· The technology which is already a big part of today’s classrooms has inspired teachers and education developers to look for new ways to improve education systems. With this, new technologies such as artificial learning, digital innovations and educational software are not only changing the way students learn, they are also changing the role of teachers and their approach to education.
· In contrast to all this progress, moving the world’s students online has exposed deep societal inequities. These include a digital divide whereby those without devices or reliable internet connections are completely cut off from education, together with the shocking number of children who rely on going to school for food and a safe environment.
· 25 Oktober 2021
· Thematic opening session : Creating sustainable mindsets: developing “sustainability intelligence” through management education
· Creating sustainable mindsets is critical for societal prosperity, preservation of nature, future business success and the credibility of the concept of sustainability itself. If there is one place where creating sustainable mindsets and developing sustainability intelligence is crucial, it’s in management education. In the business schools where young, ambitious people from a variety of backgrounds find the context within which they develop their belief systems, their moral values and their attitudes.
· Individuals develop sustainability intelligence by focusing on three enablers:
· • self-awareness, leading to stronger cooperation with others
· • global perspective, leading to a developed global mindset, allowing individuals to find better solutions to problems and complex issues
· • societal consciousness, leading to sustainability in essential economic processes.
· This session examines the term “sustainability intelligence” by describing a Global Leadership Skills (GLS) programme that was developed and implemented for Master’s students at Antwerp Management School in Belgium. In the second part of the session, you will discover how students felt after completing this programme and the impact it’s has on them.
· International Conference on Right to Education, Kigali, Rwanda: 1 to 3 December;
· International Conference on School Choice and Reform, Dublin, 6 to 8 January;
· State Neutrality and Education: March 22nd 
· International conference Education of Islam – Islam in Education in Europe
· : March 23th- 25th.

Benevens de experten  groepen omtrent: Rephrasing International Law on the Right to Education en ‘Education Pluralism in an open Society’.


1. Discuss the effect of Covid 19 on the Education Sector as well as Education Law and lessons learned;

DIGITAL Report digital technology in education can impair the right to education and wided inequalities by United Nations Special Rapporteur on the right to education, Kishore Singh
· Digital leads to inequalities within states and between them
· As a result, digital can nly supplement face to face instruction and never replace it
· Neloliberalist tendencies in higher education are a danger. Education is a public good, nor for private profit. (a fear reflected in the Abidjan principles)

MONEY-  precarious right. July 2021 study from unesco, unices, OECD and worl bank reported o 142 countries. Positive : more funding , 49% countries increased their education budget in 2020, 60% will do so in 2021. At th same time : all departments are demanding more funding at the same time to deal with the aftermath of the crisis. Govrnements have gone way over budget already with support packages. Funding wise, the next couple of years might be diificult, and it will be important to keep a close eye on the percentage of funding that is given to education. ELA Europe on its part, wrote a manifesto that was handed over to the European Parliament, demanding an increase in our Horizon and Erasmus budets, the EU budgets destined for innovation, research and education. As a benchmark, we aimed at 30% of the EU budget that should be devoted to education, raining, research and innovation. Aim high, we know… We fully support the digital education action plan which wants to ensure digital skills for EU citizens, but funding for education seems to be lagging behind, compared to innovation and research to realise this. Cvod has shown that we must invest in inclusive, open and resilient education systems, with accessibility for the most vulnerable groups, improved capacity of teachers to design and facilitate distance learning,

VACCINATONS  we now see countries limiting the right to physical education facilities, schools, auditoria, to those who have been vaccinated. Especially in higher education. We understand the wish to make it diffiut to those not vaccinated. But careful! Difference in doing this for access to festivals or ightclubs, than for schools and universities… ECtHR decided on the matter in Vavřička and Others v. The Czech Republic: The Court accepts that the exclusion of the applicants from preschool meant the loss of an important opportunity for these young children to develop their personalities and to begin to acquire important social and learning skills in a formative pedagogical environment. However, that was the direct consequence of the choice made by their respective parents to decline to comply with a legal duty, the purpose of which is to protect health, (…).The Court would further observe that, while not underestimating the educational opportunity foregone by the child applicants, they were not deprived of all possibility of personal, social and intellectual development,(…). Moreover, the effects on the child applicants were limited in time. Upon reaching the age of mandatory school attendance, their admission to primary school was not affected by their vaccination status.
So, without reading too much in this judgement that dealt with preschool, for me it is clear that the court would not have said the same thing for primary and secondary schools.
For the moment being, access is being restricted for higher education in some countries; That IS A human right as well!! I do ot think access to auditoria is restricted for a limited period in time (it will ot get better tha this vaccination wise…), nor that quality education will be given trhough digital means, since that requires a lot of work, and professors will probably not be too keen to do this only for those who refused vaccinations… And moreover, none of the government have made vaccinations compulsory for public health. So for me, sacrificing th right to quality igher education for something that has not been deemed sufficiently important to be made compulsory, ad that is not even necessary to enter a pub ib Flanders, but would be compulsory to have acces to higher education, that is uthinkable. And the mere fact that is already exists, without causing a public outcry frightens me. That is  lesson learn from covid: we will hae to continue to fight for quality education not excluding anyont, not even those who refused their vaccinations.

PRIVATIZATION AND DIGITALIZATION many countries discovered that their education system was not resilient at all. That they did not have a robust digital infrastructure, nor a digital agenda and a digital strategy, nor  digitalized educational content, nor teachers that possessed the necessary skills and education fo quliaty digital education. Wo we improvised. And made thankful use of anything that already existed. And now many governments have increased budget for digitalization, wishing to address that lacuna for the furure, in order to prepared for the next crisis. But lets be aware for the quick wins : the risk is that countries will flee to international organizations offering digital content and digital platforms, think of the googles and sorts of this world, leading us into a brave new world with standardized and uniform content and teaching methods globally, probably primarily tailored to the West, and rolled-out all over the world. I do not want to make companies the bad guy here, nor say that profit and education are mutually exclusive. We will need private companies to develop digital platforms, cloud solution for example, and competition between them might improve quality. But lets not be too hast in just buying anything, not tailored to the context within that country, not having been controlled for qulity by the quality monitoring body within that country. Privatizaion and commercialization of education is an issue, on which we can talk more later, and the gap currently felt in many countries for digital resilience, paired with the need to fix that NOW, is a dangerous dynamic.

EQUALITY Huge differences within coutries and between countries. Full time remote deepens inequalities. Lack of hardware. Lack of parents that can give prper homseschooling,… Difficult to moniot progress (both for feedback, and in formal exams), and failed to miot well-being. Low-income families have been hit harder than other. Stydt July 2021 OECD and UNESCO and World Bank showed that 1/3 of countries is not offering remedial programs, and 2/3  are not specifically planning on measuring learning loss when children fully retrun to schools. EU has now its digital education action plan. But continuous attention is needed, continuous monitoring, because empirical data is lacking for solid policy choices.

SAFETY

DIVISION OF COMPETENCES We have seen a clash of competences in dealing with the corona crisis between international/EU level, national leven, regional level, and schools themselves. Lead to confusing and sometimes conflicting communication. And I say commuciation, not legislation, because proper legislation, democratically discussed in parlimanent, was often lacking. Interesting tendency in the EU to develop a EU education area. In higher education: establishment of European universities, discussion on a European Degree in higher education. We’ll see how it goes…


3.            How Education Law should be shaped for the next few years; and

Materializing the right to education, and at the same time fix SDG4 : Klaus Beiter
Have many texts : ICESCR – ECHR. Not a just generation freedom right. Second geranation economic social and cultural right. But also a third generation group right, closely intertwined with minority rights.. Also civil and political right. Also to some extent extraterrestrial right. 
· Many components : state obligations, children’s rights, parental rights, freedom for schools (ofthen in constitutions fleshed out), extraterrestrial obligations for states in ensuring filfillment of this right all over the world
· Puzzling plethora of interpretative texts, reports, recommendations. Some are legally binding with direct effect, some legally binding but they ach direct effect, other are soft-law, with various degree of being “hard”.
· Problemis not necessarily that riht to education has no content futher that availability and accessibiliy, on the adaptability and accessibility component, much has been written as well
· But not known. Not to many scholars, not to judges, not to lawmakers
· We need an acquis, a synopsis : forward pushing: taking verything together and pushing to the subtext if you read everythin together
· Taking into account regional differences?

Privatization/commercialisation

Right to higher education
Limited cces by capacity : what does that mean
How to make it freely available?
Minority rights, in an identity politics setting

Freedom of speech/curricula (wokeness and decolonization, policy efforts to limit EU sitizenship, gender studies,…)

Inclusive education for persons with disabilities



4.            Opportunities for research and development. 
 
I think we can do it item by item and then field questions. 
 
I trust that both of you have all the links and are comfortable with the platform.   Really looking forward to the discussion and your international perspectives.
 
Regards 
 
Jaco Deacon
SAELA President

