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Diversity
= Cultural differences between groups of people

• Social class (rich / poor)

• Region (rural / urban) 

• Ethnicity (minority / majority)

• Religion 

• Mother tongue

• Racial appearance

• National origin

• Gender (male / female / x )

→ Focus on ethnic aspects 
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Inequality as vicious circle



Expectations



Low expectations→ Teacher behaviour

• Low

• Less frequently given turn

• Less time for response

• Less feedback

• Less public interaction

• More physical distance

• HIGH

• Speaking more often

• More thinking time

• More and better feedback

• More autonomy

• Better non-verbal communication



Prejudice



Implicit Bias - Prejudice



Van den Bergh et al,   2010



• https://implicit.harvard.edu

• https://www.onderhuids.nl/

https://implicit.harvard.edu/
https://www.onderhuids.nl/


Discrimination



68%

Bron: RaDiSS- data, N = 1.380; allochtone leerlingen; 55 secundaire 
scholen; 3de leerjaar (D’Hondt, 2015)

59%

Perceived discrimination
by teahcers

Perceived discrimination



32%

Bron: RaDiSS- data, N = 1.380; allochtone leerlingen; 55 secundaire 
scholen; 3de leerjaar (D’Hondt, 2015)

22%

Perceived ethnic
discrimination by teachers

Perceived discrimination



3%

Bron: RaDiSS- data, N = 1.380; allochtone leerlingen; 55 secundaire 
scholen; 3de leerjaar (D’Hondt, 2015)

2%

Perceived ethnic 
discrimination by teachers

Perceived discrimination



Actual discrimination : before school



Actual discrimination : during school

Students of color:

• More often negative comments

• More often asked to be quiet

• More often punished



Consequences of discrimination

• Demotivation

• Radicalisation

• Health issues

• Lower achievement

• Lower sense of belonging
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Math Achievement
(59 primary schools, N = 2897)





What can be done?



Less inequalities in schools with: 

• Good teaching  - Quality of Instruction

• High academic expectations among teachers

• Warm-strict approach to behavior (teach how to behave)

• More diverse and less prejudice among teachers 

• Multiculturalist policy and practices regarding diversity



Beliefs: What do we think about diversity?

Deficit

Assimilation

Neutral

Colorblindness

Asset

Multiculturalism

Practice: How do we deal with diversity? 
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Deficit model

• Cultural diversity seen as source of deficiencies

• Intelligence,, language, norms, values, …

• Requirement of assimilation for success

• Harms achievement













When students speak a language other than Dutch on 
the playground, they are punished

48%

Agirdag, Orhan (2017). Het straffen van meertaligheid op school: de schaamte voorbij. In: Agirdag, Orhan & 
Kambel Ellen-Rose (Eds.), Meertaligheid en onderwijs: Nederlands Plus (pp. 44-52). Amsterdam: Boom.



When students speak a language other than Dutch to 
explain something to classmates, they are punished

52%

Agirdag, Orhan (2017). Het straffen van meertaligheid op school: de schaamte voorbij. In: Agirdag, Orhan & 
Kambel Ellen-Rose (Eds.), Meertaligheid en onderwijs: Nederlands Plus (pp. 44-52). Amsterdam: Boom.







‘We find that the law reduces the secondary educational 

attainment of Muslim girls, and impacts their trajectory 

in the labor market and family composition in the long 

run. We provide evidence that the ban operates through 

increased perceptions of discrimination”



Beliefs: What do we think about diversity?

Deficit

Assimilation

Neutral

Colorblindness

Asset

Multiculturalism

Practice: How do we deal with diversity? 



It does not matter whether pupils are brown, 

black, green or white, I don't see their color… 

Children do not discriminate

We don’t think in ethnic terms in our schools.









Colorblindness → less detection of discrimination

“students exposed to a color-blind mind-set were 
actually less likely to detect overt instances of 
racial discrimination”



Belonging

Colorblindness → less belonging



Colorblindness → less achievement

“Participants expected more bias and less race and gender 
diversity after exposure to a colorblind versus a multicultural 

message. The colorblind message was particularly damaging for 
women of color, prompting them to expect the least diversity 
overall and to perform worse, as well as to actually perform 

worse on a math test than the multicultural message.”



Math PerformanceAgirdag (2020) 

Colorblindness → more inequality





“When lecturers were perceived to communicate a 
colorblind approach cultural misunderstandings and 
their concomitant negative effects remained high”

Colorblindness → mote cultural misunderstandings



Vision: What do we think about diversity?

Deficit

Assimilation

Neutral

Colorblindness

Asset

Multiculturalism

Policy: How do we deal with diversity? 





Leraren buiten EU 
migratieachtergrond

2.5%







Assignment to this course increased ninth-grade attendance by 21 
percentage points, GPA by 1.4 grade points, and credits earned by 23. 
These surprisingly large effects suggest that CRP, when implemented in a 
high-fidelity context, can provide effective support to at-risk students.



Multiculturalism predicted smaller belonging and achievement gaps 
over time; colorblindness and assimilationism were related to wider 
achievement and belonging gaps, respectively. Longitudinal effects 
of colorblindness on achievement were mediated by (less) prior 
school belonging.



Math Performance
Agirdag (2020) 

Multiculturalism → less inequalities



What can I do?



1. Use a warm-strict approach





2. Believe in their growth







3. Use multilingualism as an 
asset











Preteaching inthe mother tongue



4. Diversify learning process



Ethnic diversity occurs in regular lessons and in everyday topics 
where people usually think less about minorities (such as 
technology, health, science, arts ...).

Attention is paid to differences as well as similarities between ethnic 
minorities and the majority group.



Avoid reduced minorities to one of their possible identities (such as 
'Muslim' or 'black')

Don’t assume any “identity” by “appearance” 







5. Form professional learning 
communities 



DIVERSITY IN EDUCATION
Orhan Agirdag



● Across 60 of 77 countries L1 & L2 mixing students outperform L2 dominant students

● Across 43 of 77 countries L1 dominant students outperform L2 dominant students



• Across 51 of 78 countries L1 & L2 mixing students outperform L2 dominant students

• Across 53 of 78 countries L1 dominant students outperform L2 dominant students



Convention on the Rights of the Child (UN CRC)

“In those States in which ethnic, religious or linguistic minorities or persons of 

indigenous origin exist, a child belonging to such a minority or who is indigenous 

shall not be denied the right, in community with other  members of his or her 

group, to enjoy his or her own culture, to profess and practice his or her own 

religion, or to use his or her own language”



Students in higher education are increasingly part of international classrooms. While 
these classrooms have the potential to catalyze learning, they also come with lower 
senses of inclusion and psychological safety –factors that are crucial for learning. In the 
current study, we empirically test a contextual model in which these psychological costs 
are related to the number of cultural misunderstandings which are, in turn, associated 
with the prevailing diversity approach. Specifically, we surveyed the experiences of 360 
university freshman enrolled in either a mononational or an international version of an 
otherwise identical educational program in the Netherlands, allowing us to investigate 
the unique effects of studying in an international classroom. Quantitative analyses 
exposed that students in international (vs. mononational) classrooms indeed 
experienced heightened levels of cultural misunderstandings that, in turn, were related 
to lower senses of inclusion and psychological safety. Crucially, this chain of effects 
differed depending on whether students perceived the diversity approach as more 
multicultural vs. colorblind. When lecturers were perceived to adopt a multicultural 
approach (i.e. recognizing and valuing cultural diversity), students experienced less 
cultural misunderstandings, and, therefore, less negative outcomes associated with 
studying in international classrooms. However, when lecturers were perceived to 
communicate a colorblind approach (i.e. overlooking cultural differences), cultural 
misunderstandings and their concomitant negative effects remained high. Together, 
these findings postulate a contextual model to understand why students’ sense of 
inclusion and psychological safety may be jeopardized in international classrooms and 
encourage further research on both the mechanisms and potential benefits of a 
multicultural approach.
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