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Towards Mass Tertiary Education in Flanders 

(Belgium) 

Introduction 

The Belgian Constitution (1994) stipulates in Art. 24, Par. 3 "Everybody has the 

right to education, .... Access to education is free until the end of compulsory ed-

ucation." On the one hand this article stresses the rights of all citizens to enjoy all 

kinds of education, on the other hand it limits the obligation of the government to 

provide free education beyond compulsory education. Nevertheless, it should be 

stressed that during the last thirty years policy makers have expanded the opportu-

nities for tertiary education but at the same time established a differentiated struc-

ture of tertiary education, ranking institutions and their students differently. Al-

though these measures have certainly improved the equality of opportunities of 

secondary school graduates, the structure of tertiary education foreshadows the 

different positions of tertiary education graduates on the labour market and their 

future social statuses. 

In general tertiary education in the Flemish Community is considered as the edu-

cation offered to secondary school graduates in institutions financed or subsidized 

by the stater, and all students of open higher education (registered at the Dutch 

Open University)2. There are two types of tertiary education: 1) type A is tertiary 

education in general - for the most part offered to students hnmediately after grad-

uation in secondary school; and 2) type B is tertiary education for adults often 

1 	In the Flemish Community public institutions of education are financed by the government, 
whercas private institutions are subsidized by the government. 

2 	students of the Dutch OU are not required to have a secondary school certificate; the only pre- 
requisite is to be 18 years or older. 

having already professional experience, and looking for some extra-training or re-

training for another job; they may be tertiary education graduates of type A. 

Type A tertiary education is the education offered by the universities and the 

'Hogescholen' or 'institutions for non-university higher education 3  (see schema 

1). All secondary school graduates of the general, the technical, and the arts 

branch4  are allowed to register in universities and in hogescholen. After succesd-

ing in a 7th year of specialisation graduates of vocational schools may also regis-

ter. No entrance exams are organized, except for candidates for civil engineering 

in the universities, and for candidates for an artistic or a nautical training in 

'hogescholen' 5. Two types of education are offered in hogescholen: 1) the 1-cycle 

hogeschool education which takes three years of training; and 2) the 2-cycles 

hogeschool education which takes four, sometimes five years of training. In gen-

eral a university training takes four years, except for Iawyers, civil and agricultural 

engineers, business adniinistration MA, pharmacists, dentists, psychologists, and 

educationalists who have to attend classes during 5 years, and physicians (general 

practitioners) during 7 years (specialists even more). It is not easy to briefly high-

light the difference between the education in universities and hogescholen. In gen-

eral, hogescholen offer a type of education which can be considered as voca-

tional/professional training, whereas university education is more academie. Nev-

ertheless universities also provide professional training (e.g., medical school engi-

neering, law school) and hogescholen offer academie education as well (e.g. eco-

nomies). 

When hogeschool graduates register in fields of study in universities close to their 

training in hogescholen they have only to sit through one examination period in-

stead of two to pass to the third year of the university. 

3 	In the next pages the concept 'hogeschool' or 'hogescholen' (plural) will be used to designate in- 
stitutions for non-university higher education'. 

4 	The secondary education system in the Flemish Community consists of four separate streams, 
genera], technical, vocational and artistic secondary education. 

5 	Recently a proposal was launched by the Minister of Education to organize an entrance exam or 
an examination after the first year at the university for students intending to register in medical school. 
A decision on this is pending. 
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In addition, it should be stressed that the Examencommissie van de Vlaamse 

Gemeenschap permits students to take exams at universities (and hogescholen) for 

many programmes without being obliged to enrol in a university (or a 

hogeschool). They have to enrol and take exams at the university (or hogeschool) 

of their choice, Although the number of applicants is rather small, this method 

gives opportunities to candidates that have a job because they are not supposed to 

attend classes. 

To complete this picture of tertiary education, university graduates may apply to 

write a PhD. Only a small group of university graduates writes a doctoral disser-

tation under the direction of a professor. Recently programmes were established 

to coach these candidates, but most of these programmes offer only a few fodnal 

classes; most of the training is offered by the director in laboratories, seminars or 

co-operation between professor and candidate on the same projects. Because 

PhD's are the privilege of a small group, they will not be taken into account in this 

analysis of mass tertiary education6, 

Type B is contininuing education, often for students who already have some pro-

fessional experience, The Flemish Community provides this type of education as 

'Hoger Onderwijs van het Korte Type Sociale Promotie' (HOKTSP). Although 

candidates should have a secondary school certificate, exceptions are permitted. 

This education is training adults in all kinds of fields, e.g., economics, social and 

technological sciences7. Moreover, some programmes of tertiary education are of-

fered to employers and employees by certain Centres under the supervision of 

VIZO (Vlaams Instituut voor Zelfstandig Ondernemen (Flemish Institute for Self- 

6 	In 1990-1991 6,846 degrees (licentiate, engineer, or physician) were granted by the universities, 
whereas only 426 PhD's were granted (source: VLIR). 

7 	Education for Social Advancement is also organized for adults on the secondary education level. 
Because the content of these courses is of the same level as the secondary school curriculum, it is not 
considered to be part of tertiary education. Moreover, a second type of education should be men-
tioned, i.e. ASBO (Aanvullend secundair beroepsonderwijs or additional secondary vocational educa-
tion). This type of education is training adults for specific jobs such as nursing. 
After secondary school the pupils of the four branches of secondary education, genera], technical, 
artistic, and vocational education, may attend a 7th specialization year. This type of education is not 
included in tertiary education either. 
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employed Managers)), and by the VDAB (Vlaamse Dienst voor Arbeidsbemidde-

ling (Flemish Employment Agency)). Both are public bodies; the first offers 

training for entrepreneurs, the second is focused on the training of employees and 

unemployed people. Both institutions provide short courses and long periods of 

training. Although these short training periods may be seen as part of alternating 

learning, we only consider periods of 1 year full-time education as tertiary educa-

tion. 

Universities also provide type B of tertiary education as advanced trainings 

(voortgezette academische opleiding) for university graduates. Two types are of-

fered: complementary studies (aanvullende studies) in a particular field of science, 

and specialized studies (gespecialiseerde studies). These programmes take one 

year of full time study, but may be split up into two parts and then they last two 

years; this taakes it possible for students to have a job and to attend classes at 

night and during weekends. 

In the first part of this report we will describe the current trends of participation in 

tertiary education and the problems some social groups encounter when trying to 

take advantage of some of these new opportunities. The second part will present 

some facts and ideas concerning the future of employment. The third part tackles 

the autonomous growth of education. Part four will discuss the evaluation of ter-

tiary education and the impact of youth culture. Finally, in the fifth part some 

proposals are formulated to improve access to tertiary education . (First, we shall 

present a picture of the types of tertiary education as conceived of in this report.) 

Although the working groep distinguished the two types of tertiary education 

during its discussion, the information in this report concerns for the most part type 

A tertiary education in the universities and the hogescholen. 
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1. Current participation trends in tertiary education 

In 1990-1991 42.7% of all 18 year olds enrolled in tertiary education institutions 

(De Groof & Van Haver, 1993: 43), about 30% of theet in universities and 70% 

in hogescholen (Nonneman, 1994). In spite of the decreasing birth rate since 1964, 

the number of freshmen in tertiary education has increased after a short non-

growth period from 1983 to 1988. The proportion of freshmen in universities in-

creased over a period of ten years from 12.53% (1983-1984) of the 18 year olds to 

17.83% (1992-1993) (Bronders, 1993) (table 1). In hogescholen these figures were 

respectively 17.24%, and 18.09%. In 1992-1993, 146.089 students attended ter-

tiary education, i.e. 41.91% at universities and 58.09% at hogescholen. These 

figures show that in Flanders the development of tertiary education towards mass 

education is continuing. In the next pages we win describe this evolution and give 
some explanations of this phenomenon. 

1.1.Enroinaent and Participation trends in tertiary education 

1.1.1. Universities 

Demand for university education in Flanders increased tremendously since the 

1960s. 1f the number of students in 1960-1961 equals 100, this index in 1992-1993 

is 502. Average growth over the last three decades was 5.1% per anmun but this 

growth was unevenly spread over the three decades. In the 1960s it soared to 

10.5% per annum (Nonneman, 1994) and declined to 1.42% in the last decade 

(1983-1992) (Bronders, 1993) (see table 2, 3, graph 2). 

This continuous increase of the university population is strongly influenced by the 

rising numbers of female students. Similar to other countries female secondary 

school graduates used to enrol more in hogescholen than in universities. Over the 

last decade this has changed rapidly. In 1983-1984 44.5% of the first year stu-

dents were female; in 1992-1993 this figure has increased to 49.6%. Neverthe-

less, the proportion of all female students in the universities is still smaller than 

that of male students (see table 2), i.e. 46.1% vs. 53.9%. 

Growth was also different according to the fields of study. In 19934994 five 

fields attracted 58.1% of the students, i.e. economics, law school, medical school, 

applied sciences, and sciences (see table 4). In 1988-1989 this figure was higher, 

i.e. 63.29%. This decline is mainly caused by the decrease of the number of stu-

dents in law school, medical school, and in economics. 

It is also shown that the preferente of the girls for particular fields of study differs 

from that of the boys. In 1991-1992 law, psychology, educational science, arts and 

philosophy, and medicine are more popular among women, whereas the other 

fields of study, mainly applied sciences, attracted more men. Moreover, in a pe-

riod of five years the proportion of women has increased in all fields of study but 

theology (table 4a). 

Recent research about the participation in tertiary education of the children of the 

different socio-professional groups has shown that working class children register 

less than other children in universities (table 6). It was also stated that the higher 

the level of education, the lower the participation rate of lower socio-professional 

groups. Moreover, children of workers, farmers, and small entrepreneurs are un-

derrepresented at the universities in comparison with the proportion of these 

groups in the worlcing population (Lammertyn e.a. 1992a: 67-77; 1992b: 25). It 

is also shown that pupils with the same intellectual capacities and the same sec-

ondary school training choose less for a university training when they belong to 

the lower socio-professional groups (Stinissen e.a. 1987: 229). In this context 

Cortens and Nonneman (1994) state that "If both parents had higher education, 

children are 40 to 50 percent more likely to continue in higher education. Another 

finding is that  the effects of maternal education are at least twice the effects of the 

education of the father". This remains an interesting statement, though the data 

are limited (N=121) and not representative for the average families (in 98% of the 

families both parents had a job), because girls are more than ever participating in 

tertiary education. 
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1.1.2, Hogescholen 

The population of the hogescholen increased a little slowen, When the number of 

students of 1960-1961 equals index 100 than the index in 1992-1993 is 411. From 

19834984 to 1991-1992 the average growth per annum of the student population 

was 2.14%, i.e. 2.29% for male students and L91 % for females (see table 3). 

The participation of female students in hogescholen has been different from uni-

versities for a long time. Traditionally women did not attend universities, but 

choose the shorter types of tertiary education. Already since the 1960s the part of 

female students in hogescholen was almost the same as men (Lammertyn e.a., 

1992: 19) in the last decade though the proportion of female students is slightly 

larger than that of men (see table 3). 

An important difference between the population of the 1-cycle hogescholen and the 

2-cycles hogescholen is that in the former the proportion of female students is 

much higher than that of male students, whereas in the latter there are more orale 

than female students. This trend did not change from 1976-1977 until now 

(Lammertyn e.a., 1992: 22). In 1992-1993 in the 1-cycle hogescholen 40.74% 

were mate students and 59.26% female, whereas in the 2-cycles hogescholen 

64.44% were male and 35.56% female (Statinfo, 1992-1993: 26). Women in 

hogescholen stilt prefer to take shorter periods of training. This can be explained 

by the fact that the training for 'soft disciplines' is more available in 1-cycle 

hogescholen and less in 2-cycles hogescholen. 

As in universities, in both 1-cycle hogescholen and 2-cycles hogescholen, the most 

popular field of study is economics (table 6a and 6b). Nevertheless, again as in 

universities, this number has been slowly decreasing since a few years after a steep 

rise until 1989-1990. In 1992-1993 about 42% of all students of the hogescholen 

attended a training in economics. This means that the largest group of students in 

universities and hogescholen are students in economics. Students in industrial and 

agricultural engineering form tbe second largest group in the hogescholen (in 

1992-1993 9.64 % of the hogeschool students attended a technical training in 1-

cycle hogescholen, and 13.83% in 2-cycles hogescholen). The third largest group 
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are students studying to be teachers: 12.96% of the hogescholen in 1992-1993. 

Their number has been decreasing since 1980-1981, but increased a linie in 1992. 

The same pattern is revealed when looking at the paramedic training which is the 

fourth largest group (in 1992-1993 10.2% of the hogeschool students). 

As far as the participation of children of different socio-professional groups irn 

hogescholen is concerned, the same trends have been stated as for the university 

students. When comparing the participation of the latter with die hogescholen first 

year students it is clear (see table 6) that working class children and children of 

entrepreneurs are in a larger proportion present in hogescholen thaia in 

universities. All other socio-professional groups participate less in hogescholen 

than in universities, On the other hand this does not mean that working class 

children already have attained the same participation level in tertiary education as 

the proportion of workers in society. Knowing that an index of 100 means an 

equal representation in tertiary education of a socio-professional group in society 

and in tertiary education, working class first year students have an index of 28 in 

the universities and 63 in the hogescholen. This means that working class students 

stilt participate less in tertiary education than could be expected. Children of 

professionals, entrepreneurs, teachers, and clerks have indexes higher than 100, 

which means that these groups have better access to tertiary education (Lammertyn 

e.a. 1992a: 13-19). 

1.1.3. Other forms of tertiary education 

Open Higher Education is not much promoted nor funded in Flanders. Flanders 

has an agreement with the Open University of the Netherlands. OU (Heerlen) 

provides courses and organizes examinations for Flemish students, registering at 

the Dutch Open university. The STOHO (Stichting Open Hoger Onderwijs 

(Foundation for Higher Open Education)) co-ordinates these activities for Flemish 

students. The STOHO may also produce courses, and order or buy courses else-

where. At different universities study centres are established to support the stu-

dents, In 1992 1,606 Flemish students were registered, and in 1993 1,715, two-

thirds only for one course (1994) (Open Universiteit, 1993: 56). In spite of lont 

support for these students in six universities of the Flemish Comrnunity, these fig- 
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ures are much lower than in the Netherlands. Several facts may have influenced 

this low participation rate. First, there have been problems with the co-operation 

between the Flemish Foundation for Higher Open Education and the Open Univer-

sity in the Netherlands since 1993. Secondly, in Flanders the access to tertiary ed-

ucation is not conditioned by a numerus clausus or a national exam for secondary 

school graduates. 

More popular are the °advanced trainings' for university graduates. In 1994-1995 

universities offer 213 advanced trainings, 22 of theet in collaboration with several 

universities. In 1992-1993 6,186 students enrolled, 1,344 of them were foreign 

students. The proportion of male students (67 %) in the advanced training is much 

higher than the proportion of male students in the total university population 

(54%). The study of economics is the most popular field (25.5% of all students in 

advanced trainings), but sciences (14.6%) and applied sciences (14.7 %) attract 

large groups as well. About 12.5% of the students of advanced training in univer-

sities are hogeschool graduates, which is lower than expected. Altliough advanced 

training may be considered to be part of continuing education, at the moment 

about 60% of the students start this training immediately after obtaining a first 

university degree (Hendrickx, 1994). 

13 

1,2. Study cureer` and output 

In comparison with most other European countries the failure rate of freshmen in 

tertiary education is rather high. Before describing this phenomenon we want to 

stress again some special characteristics of the Belgian tertiary system in order to 

put this failure rate in its proper perspective: 1) in most fields of study students 

may enter without an entrance examination (see above); 2) examinations are orga-

nized once a year, and no full credit system is applied; 3) there are no central reg-

ulations to limit the enrohnent capacity of the institutions of higher education; in-

stitutions of higher education are partly subsidized according to the number of stu-

dents; 4) the curriculum of the first year students of a particular field of study is 

the same for all students; no optional courses are offered; 5) the examinations of 

the first year are not only an instrument to assess the progress of study but also an 

instrument of selection of students; and 6) the progress of study is based on yearly 

exams. 

1.2.1. Universities 

1.2.1.1. Failures 

HOKTSP is rather popular : in the last five years more than 10,000 students at-

tended this training (see table 6e). Again students in economics are the largest 

group (56.2%) and join the large cohort of students of economics in universities 

and hogescholen. About one-fifth of the HOKTSP-students take courses in social 

sciences and 18.32% in technical sciences. 

VIZO organizes courses for the improvement of the professional knowledge of in-

surance adviser, real estate agent, investment adviser, accountant, informaties 

counseller, and the like. In 1992-1993 5,746 students attended these courses: 

2,829 in the lst year, 1,832 in the 2nd year, and 1,085 in the third year. 

In 1993 the VDAB (Bureautica, 1994) also provided special courses for about 

6,935 unemployed persons who wanted a training for clerks and computer special-
ists. 

Only for one year, i.e. 1992-1993, the success rate of all freshmen in Flemish uni-

versities are available. Therefore we will rely on the results of the K.U. Leuven 

and the University of Ghent, the two largest universities, to give a more extensive 

analysis of the success rates. In 1992-1993 47,69% of all freshmen taking exams 

succeeded (table 5a). When the percentage is calculated on the total number of 

registered students the success rate8  is 44.52%. The results of Leuven and Ghent 

are a little different: the average success rate of the first year students in the period 

1979-1989 was 46.3% in Leuven and 46.9% for the period 1990-1993 in Ghent, 

showing large differences among the different domains of study9  (De Neve, 1991; 

Adviescentrum, 1994). In Leuven in the Humanities 42.8% of the first-year stu-

dents pass, in biomedical sciences 48.8%, and in the sciences 52.4%. Similar fig- 

8 	The success rate is the number of successful students over the total number of registered stu- 
dents. 

9 	All figures are concerning KU.Lcuven students, except when another university is mentioned. 
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ures were found for the University of Ghent. In most fields of study the failure 

rate of these students increases with the uurnber of candidates. This may be the 

consequente of a more prosperous labour market for some fields of study; in this 

period more incapable than capable students are probably attracted to fields of 

studies with a better position on the labour market (De Neve, 1991: 14). 

Success and failure in the first year of university is also determined by the farmer 

lines of the candidate's secondary education. When the candidates had a secondary 

school training in classical languages, much mathematics or sciences the success 

rate is much higher (about 50%) than in other lines (about 18 %). Only a small 

part of technical school graduates (about 16%) succeed (De Neve, 1991: 19). 

Although there is almost no difference between the proportion of all successful fe-

male (44.3%) and male (44,9%) students, female students are more successful in 

humanities and in the biomedical sciences. In the sciences more male than female 

students pass (De Neve, 1992: 24). 

The chance to succeed is also higher for children of the upper strata than for the 

children of the lower strata. When looking at intellectual capacity and secondary 

school diploma, the data suggest that the higher strata are better prepared to make 

it at the university than the lower strata (Stinissen e.a. 1987: 9091)10. 

1.2.1.3. Dropping out 

After one year of study at the K.U.Leuven 32% of the students drop out: in the 

biomedical sciences 26%, in the sciences 25%, and in the hurnanities 36%. The 

main reason for dropping out is a 'wrong choice of field of study", that may have 

different meanings (e.g. too difficult, wrang method of study, wrong assessment 

of his/her capacities, not interested in the programrne, lack of motivation among 

others) (De Neve, 1991: 30-33). 

The drop out rate of freshmen is different depending the fields of study. At the 

University of Ghent the percentage of students dropping out after the first year of 

economics was between 46.8% and 58.5 % in the period 1978-1988, and in psy-

chology and educational science 39.3% and 49.7% (Adviescentrum, 1994). 

It should be mentioned that dropping out at the university does not mean that they 

leave tertiary education. Quite a number of these drop outs move to hogescholen 

(see below). 

1.2.1.4. Transferring after failing in the first year 

1.2.1.2. Repeating 

From the students who failed after one year at the university 43% repeat the first 

year: 50% in the biomedical sciences, 47% in the sciences, and 40% in the hu-

manities. 60% of these students succeed after repeating: 64% in the biomedical 

sciences, 70% in the sciences, and 55% in the humanities. So the success rate af-

ter two years of study is 59%: in the biomedical sciences 65%, in the sciences 

68%, and in the humanities 53% (De Neve, 1991: 30-33). 

10 	Verhoeven e.a. (1992: 102) did not find the same relationship. 

The success rate of students leaving a field of study after one year at the university 

is 53.6% in the new field. This is a better result than the students registering for 

the first time at university but not as good as the repeaters of the same field of 

study. 

1.2.1.5. Success rate in the other years 

The success rate in the second year at the K.U. Leuven is 78.8%. No figures are 

available on drop outs and repeaters. In the third year 88.8% of the students suc-

ceed (De Neve, 1991: 42-44). The figures on the fourth and other years are even 

higher. Sometimes the figures for the fourth year are lower, because students must 

write a dissertation, taking more time than plat-med. It often takes a fifth year to 

write this dissertation. At the moment students at the K.U.Leuven are obliged to 

present the dissertation in the fourth year, which certainly improved the success 



rate. On the other hand it should be mentioned that this is not a genera' rule at all 

universities, 

The success rate for all students taking exams in the second year and higher in all 

Flemish universities in 1992-1993 is 73.26% (table 5a). Again, differences are re-

veaIed among the fields of study. 

Another rough indicator of the success rate is the number of students graduating in 

1988 compared with the number of students registering for the first time in a uni-

versity in 1984 (after fout years of study). This figure is 61% in Flanders, which 

is rather low in comparison with other European countries (De Graaf & Van 

Haver, 1993: 127). The reason, of course, is the high number of failures and drop 

outs in the first year. 

As far as advanced trainings are concerned, about 57 % of the students succeed, 

men and women alike. This low success rate is mainly explained by the relatively 

high proportion of students not taking exams (15%) (Hendrickx, 1994). 

1.2.1.6. Transferring to another course after obtaining another degree 

After obtaining a university degree a lot of students register for other training in a 

university or in other institutions. No national figures are available. Several in-

vestigations at the university of Leuven in the 1980s show that more male than fe-

male students work for an additional degree or a postgraduate diploma. It also be-

came clear that students of the higher social strata take the opportunity to work for 

an additional degree, more than students of other strata (Lammertyn e.a., 1992: 
89-90). 

More recent information is collected in two mail questionnaires organized by the 

University of Leuven. The first was mailed in November 1988 to 3,295 graduates 

of 1985-1986 and 1,820 of them answered. The latter received another question-

naire in Match 1992, which was responded to by 879. This research is not repre-

sentative, but gives some interesting indicators (Smedts, 1993). 

About 41% of the respondents received teacher training, 23.5% attended the uni-

versity for another degree, 39.1% studied languages in institutions of non-univer-

sity higher education, and 35.7% attended additional specializations at the univer-

sity. 

Obtaining a second degree might expand in the future, because of the increasing 

unemployment rate of university graduates, the increased competition among better 

trained people for scarce positions, the emancipation movement among women, 

and the higher level of training of the parents. 

1.2.2. Hogescholen 

1.2.2.1. Failures 

Although the failure zate is lower in the hogescholen than in the universities, the 

figures of table 8 are still high: between 37% to 50% of the first year students fail. 

Nevertheless, graduates of technical secondary schools have a brighter future here 

than in universities. Whereas in universities their failure rate is very high, this is 

not the case in hogescholen. In fields of study such as electronics and computer 

science the success rate of these graduates is higher than that of the graduates of 

the general education branch, whereas in the other fields of study the success rate 

of the latter is higher. The survey also shows that it is almost impossible for vo-

cational and arts school graduates to succeed in the seven fields of study mentioned 

in table 8 (source: the Inspectorate of Hogescholen). 

About 10.5% of the first year students enter a hogeschool after one or more years 

of study at the university. For them hogescholen are a second chance to attain a 

tertiary education degree, and this chance is more aften granted to students of the 

higher than of the lower strata (Lammertyn e.a. 1992a: 322). 

1.2.2.2. Repeating 

16 17 

In 1989-1990, 13.5% of the first year students repeated a first time, and 0.3% a 

second time. These figures are higher for male than for female students, In 2-cy- 
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cies and in 1-cycle hogescholen the proportion of repeaters is almost the same, but 

there are differences among the fields of study. Nevertheless, no difference as far 

as repeating is concernel could be found among the socio-professional groups 

(Lammertyn e.a. 1992a: 210-215). 

1.2.2.3. Transferring after failing in the first year 

Lammertyn e.a. (1992a: 298-316) calculated that 15.3% of the students had al-

ready attended hogescholen before entering the first year in 1989-1990, 11.2% of 

them was successful in the former training, the rest transfereed after failing. 

Transferring happeus more frequently in 1-cycle than in 2-cycles hogescholen and 

there are large differences among the fields of studies. The main reasons of this 

transfer were among others: a lack of interest for the field of study, and personal 
reasons. 

1.3. Some explanations of these trends 

In spite of opposing factors, tertiary education is stilt eipanding in Flanders, but it 

is not clear for how long this expansion will continue. Many determinants of this 

increase are changing, and it is doubtful how society will react to these challenges. 

We will describe some of these determinants and give some explanations of the 

participation trends. 

1.3.1. Main determinants of the demand for tertia!),  education 

1.3.1.2. Political measures and dominant concepts on equality of opportunities 

Participation in tertiary education has expanded under the influence of different 

measures taken by the educational policy makers. First, since the 1960s the num-

ber of secondary schools expanded, making access to secondary education easier, 

and since 1984 all children are supposed to have full time compulsory education 

until the age of 16 and part time from 16 until 18. At the moment the majority of 

pupils attend secondary schools and a large part of them also attends tertiary edu-

cation. Secondly, after opening universities for graduates of non-Latin general 

secondary education in 1964, the following decades access to universities was 

granted to all graduates of secondary schools, even to graduates of vocational 

schools, provided that they studied successfully a 7th specialization year. Re-

search has shown that almost all secondary school graduates of the general kind 

(ASO) go to university or hogescholen, whereas participation in tertiary education 

of graduates of technical schools and vocational schools has increased substantially 

(Denys, 1989; 1993). Thirdly, since 1956 indigent students have been granted 

scholarships. Fourthly, students may apply for advice in counselling institutions 

(PMS) when they have to make their choice for tertiary education. Fifthly, no en-

trance exams are organized in tertiary education except for applicants for civil en-

gineering and for some complementary or specialized studies in universities and 

students in nautical sciences and artistic fields of the hogescholen. Sixthly, at the 

moment there is no numerus slausus; all applicants have access to all fields of 

study of universities and hogescholen. All these measures definitely improve the 

access opportunities to tertiary education. 

1.3.1.1. Demographic development 

Since the 1960s the decline of the birth rate has been considerable. This has con-

sequences for the size of the age cohorts. As is shown in table 9 the size of the 

age cohorts increased, though slowly, between 1975 and 1980. Thereafter the age 

cohorts shrunk until 1985, and expanded later again until today. 	This 

demographic development might have an influence on the future number of tertiary 
school students. 

Nevertheless, this policy does not guarantee equal access to tertiary education. 

Several instruments for granting access to tertiary education have been criticized 

by researchers (Deleeck, Storms, 1990; Cantillon, 1982). Their calculations show 

that students from large middle class families take more advantage of the system 

than students from small working class families. In general, the allocation of 

scholarships to indigent students has not been selective enough. The system cer-

tainly supported these youngsters, but proportionally middle class children took 

more advantage of the system. 
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The same remark may be made for other measures: middle class families take more 

advantage from family allowances and the reducation of taxes because of the size 

of the family than working class families. In addition to this, Deieeck (1981) cal-

cidates that working class children take less profit from the total public expendi-

ture for education than children from other classes. This is inherent to the fact that 

working class children participate less in tertiary education. 

It should also be mentioned that making access to tertiary education possible for 

vocational school graduates did not change the tradition very much: the majority 

does not attend tertiary schools. 

On the other hand, individual demand for higher education was also determined by 

changes in the labour market (Nonneman, 1994). The changing composition of 

the economie activity, the changing gender composition of the labour force, and 

changes in the supply of educated labour and the effects on relative earnings have 

consequences for the future of tertiary education (see 2.1). 

At the moment attention should also be paid to the influence of youth unemploy-

ment and the abolition of military service. Investigations suggest that when youth 

unemployment is increasing, more youngsters decide to enrol in tertiary education 

(Denys, 1989). The abolition of military service might have similar consequences, 

but no data are available to support this hypothesis. 

Equality of schooling opportunities is not only a problem of equal formal access to 

tertiary education, but also of equal chances to graduate, to find a job, and to at-

tain other rnaterial and cultural advantages (output). Recent research on these 

topics is not available. Nevertheless, it is clear that when access to tertairy educa-

don is determined by social class, the output will be influenced by this selection as 

well. 

1.3.1.3. Economie and technological factors 

During the last decades the increasing participation of youngsters in tertiary edu-

cation has also been influenced by the growing economie and technological re-

sources. These resources granted the government the necessary money to expand 

tertiary education and offered the families the necessary support to send their chil-

dren to higher education. Moreover, ia general it became much easier for families 

to send their children to higher education. Indeed, families are much smaller 

nowadaysl 1  than before, and many have two salaries because a lot of married 

women have a professional career (In 1976 about 37 % of the families had two in-

comes, whereas at the end of the 1985 this figure was 54% (Cantillon e.a., 1992)). 

This wealth (national and in families) makes participation in tertiary education 

more probable. 

11 	In 1961, 69.3% of the private households consisted of 3 members or less, whereas in 1991 this 
figure was 76.6% (Matthijs, 1994: 51). Another indicator of this phenomenon is the changing 
average size of an household between 1961 and 1991: this was 3.04 persons in 1961 and 2.52 persons 
in 1991 (source: NIS, Brussels) 

In spite of all this, it is doubtful whether in the future the educational expansion 

can rely on the same means. Belgium faces a huge national debt causing budget 

cuts, also of the education budget. This might raise the question whether in the 

future the government will reduce its investments in tertiary education and conse-

quently put more burden on the shoulders of the families. However, in the period 

1976-1985 the average family income of the working population diminisbed with 

4%, what did not make it easier for families to pay for higher education of their 

children. Unemployment, the advancing of the age of retirement, and the decrease 

of the real income are the main reasons for this decrease of prosperity. The nega-

tive effects of this development have been corrected by the national social security 

system and by the labour of women (Matthijs, 1993: 114-117). However, it is not 

sure whether both social security and labour of women can produce the same cor-

rections in the future. 

Expansion of the number of students in tertiary education has increased the cost of 

this type of education (more equipment, more buildings, more staff, among oth-

ers). This rising cost is partly caused by the need of modern technology. On the 

other hand, tertiary education might also take advantage of technological innova-

don (CD-Rom, interactive videodisc, lan applications, internet, among others). 

This might help to adapt education to the individual goals of the students and can 

improve the contact between teacher and students. In the long run this might re-

duce the cost of tertiary education. 
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1.3.1.4. Educational structure 

Above we described the different political measures to make access to tertiary edu-

cation easier. Nevertheless, it should be stressed that the educational structure has 

streamlined and still streamlines this access according to the type of secondary ed-

ucation enjoyed by the freshmen: the general branch offers certainly more oppor-

tunities to enter tertiary education and to succeed than the technical or vocational 

branch. However, the choice of tertiary education is not only determined by the 

secondary school diploma, but also by the type of tertiary education. Tertiary ed-

ucation has a three-layer structure. Although government policy intends to reduce 

the differences between universities and hogescholen, there are still distinctions, 

e.g., hogescholen receive Iess money (table 11) for more students (table 3) than 

universities; hogescholen offer two types of training: three years in the 1-cycle 

training and four years in the 2-cycles training. Some 2-cycles trainings are con-

sidered to be of the same level as a university training (e.g., applied economics), 

but most are not. As a consequence most hogescholen graduates have to enrol in 

universities and take exams when they want to earn a university degree or want to 

proceed to once doctor' s degree. Earlier we have shown that this structure has in-

fluenced the individual demand for tertiary education. The major reason of the 

first year students of hogescholen for not enrolling at the university is the level of 

difficulty, whereas their preference for a hogescholen-education is the opportunity 

to enjoy a training for a job they want to do later on in professional life 

(Lammertyn e.a., 1992b: 332, 278), Although salaries may be the same for 

hogescholen and university graduates in private enterprises, they are different in 

civil service: salaries are higher for most of the university graduates and the 2-cy-

cles graduates. To what extent the laster determines the choice for hogescholen or 

university is unknown. 

Recently the number of participants in tertiary education B has increased, bat it is 

not clear whether this is the consequence of the idea that education should be life-

long. Freshinen probably do not care about these possibilities when choosing for 

tertiary education until they come close to the end of their training in tertiary edu-

cation A. 

1.3.2. Some explanations 

From an economic standpoint Nonneman (1994) stresses that "changes in the labor 

market conditions (...) are among the fundamental explanations for the post-war 

surge in demand for tertiary education." Moreover, he emphasises daal. the 

'eligible population' for tertiary education grew, and that the private costs of pro-

longed secondary and tertiary education have been reduced. He suggests that in 

the future the changing role of education, from education as "investment to con-

sumption and perhaps mere screening", together with the stimulating role of R&D, 

the increased family wealth, higher parental education level, among others, might 

have a positive influence on the access to tertiary education. As far as the chang-

ing role of education in society is concerned, Cortens and Nonneman (1995) show, 

using Belgian data, that the screening theory at least contributes to explain the cor-

relation between education and income. Indeed, education is an important screen-

ing device. On the other hand the data also indicate that education improves pro-

ductivity of the working population as well. In spite of all factors stimulating par-

ticipation in tertiary education, Nonneman is afraid that in the future "smaller age 

cohorts, the end of the "gender catching-up effect'', declining rates on return on 

higher education and likely increases in costs of higher education may offset stim-

ulating factors". 

Another educational structure which might influence the participation in tertiary 

education is the availability of institutions for continuing education. Different 

forms of continuing education have been described in 1.1.3. These opportunities 

will probably become more important when the idea of continuing education is 

more accepted in society. At the moment no indicators are available to assess the 

influence of these ideas on the choice of the former forms of tertiary education. 

In sociology similar factors have been used though differently emphasized to ex-

plain the demand of tertiary education. Much interest is paid to the discrepancy 

between the values of working class families and of tertiary education as an expla-

nation for the low participation level of working class children in tertiary educa-

tion (Vandekerckhove & Huyse, 1976; Verhoeven, 1982; Verhoeven e.a., 1992, 

Lammertyn, e.a. 1992). Industrialisation opened positions for able youngsters 

wbatever the social status of their families When they could meet the terms of the 
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meritocratie society they could enter tertiary education. However, this was no 

guarantee for working class children to attain the same occupational position in 

professional life (Vandekerckhove & Huyse, 1976). Another expianation stresses 

the fight of democratie parties and pressure groups to widen access to tertiary edu-

cation (Mortier & Verhoeven, 1979; Verhoeven, 1982)12, but at the same time dif-

ferent types of tertiary education institutions were Dept separate. Although tertiary 

education attracted more students hogescholen and universities did not offer the 

same opportunities on the labour market. Working class children have entered ter-

tiary education more than before, but they preferred to go to hogescholen, instead 

of universities (Lammertyn e.a., 1992b). This expansion of tertiary education in-

stitutions went together with an absolute increase of the number of working class 

children in these institutions, but the relative increase was rather small and did not 

bring the expected equalizing effect (see 1.3.1.2). Middle class youngsters took 

more advantage of the widening of access to tertiary education. Moreover, this 

process went together with a credentialist infiation, what reduced the effects of the 

educational gain of working class children on the labour market. 

they should strive for and atlant declarative knowledge, strategie knowledge, pro-

eedural knowledge, and situational knowledge, which will contribute to a stroeg 

feeling of intrinsic motivation. Only when students experience themselves as ef-

fective and teachers answer these expectations in their teaching behaviour, students 

will succeed. Janssen concludes: "The Flemish tertiary educational system itself 

(...) cannot be qualified as 'effective' on the way its first year 	universities as 

well as in hogescholen- is functioning". He defends that students should be guided 

in order to improve their knowledge of their capacities as a person and their self-

concept, and that teachers should be trained to make the study situation a powerful 
learning environment (see also 5). 

2. Changes in employment opportunities 

2.1.Labor market changes (Nonneman, 1994) 

Psychologists and educationalists (Stinissen e.a., 1987) underscore also the social 

status of the families of the freshmen as an important explanatory factor for the 

choice of the type of secondary and tertiary edueation, and consequently the future 

of these students. Nevertheless, they are -more than economists and sociologist-

interested in the selection process of secondary and tertiary education by these stu-

dents. Therefore they use the level of knowledge and intelligence, and the interest 

for the work of students as explanatory factors for access to and success in tertiary 

education. They conciude that secondary school graduates need a reliable percep-

tien of their intellectual capacities and their level of knowledge necessary to attain 

their goals in tertiary education. This should be accompanied with dedication to 

studying, interest in the study subject, and adequate study behaviour. This is what 

Janssen (1994) calls the studaxological perspective. He emphasizes that widening 

the access to tertiary education should go together with paying more attention to 

the basjes of study behaviour. Students should become experts in studying, i.e. 

12 	This fight for opening access to tertiary education in Belgium was crossed by demands of differ- 
ent parties, typical for a society with many trends (a pillarized society), contributing to a tremendous 
growth of the number of tertiary education institutions. 

In the post-war period the composition of economie activity has changed dramati-

cally, e.g., the proportion of the ernployed in the services rose from 47.8% (in 

1960-1967) to 69% (in 1990) of the labour force (Matthijs, 1994: 166). This has 

consequences for the employment patterns of tertiary education graduates. The 

most rapidly expanding sectors (e.g. batiks, insurance, government, health ser-

vices, education, among others) hired more tertiary education graduates than other 

sectors. Nonneman calculates that about 60% of the gain of 4.1 % of the tertiary 

educated in the labour force in the period 1961-1981 can be attributed to the shift 

in sectoral composition of the labour force, the rest of the gain to the general rise 

in educational requirements in all sectors of the economy. In the future a similar 

development is not expected. "Consequently, prospects for future employment of 

graduates will depend more on the general sophistication of labour force in all 

sectors of the economy, rather than on specific growth in "educated labour' inten-

sive segments of the economy" (Nonnernan, 1994). 
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A similarly important change was realized in the gender composition of the labour 

force: in 1960-1967 31% of the labour force was female; in 1990 it was 41.6% 

(Matthijs, 1994: 166). It is not sure whether this figure will increase in the future, 

but it may be expected that when the level of education of women will increase it 

will be more likely that these women will offer their work on the labour market, 

Next observation shows that this kind of behaviour is very likely. A NIS 

(Nationaal Instituut voor Statistiek) survey observed that in 1991 about 17.5% of 

all wouten between 20 and 59 years old were tertiary education graduates, whereas 

this figure was 29.4% for working women (Nieuwsbrief (1992) Steunpunt 

Wergelegenheid, Arbeid, Vorming). 

According to the human capital theory, expected returns on education are an im-

portant determinant in deciding whether or not to prolong education. Neverthe-

less, international surveys have shown that the rate of return decreases with the 

general level of education, and with the increase of the average level of income of 

a country. Belgian data confirmed this development (Nonneman, 1994). To what 

extent this changes in return will influence the individual demand of youngsters for 

tertiary education is not yet investigated. One may expect that Belgium would fit 

the international pattern of industrialized countries. 

During the last decade job market uncertainty has been more important than be-

fore. The effects of this uncertainty on demand for higher education are mixed, 

"Higher unemployment levels have stimulating as well as depressing effects on the 

demand for higher education. On the one hand, a higher probability of unem-

ployment reduces the expected revenues from longer education. On the other 

hand, if the probability of unemployment with a prolonged school attendance is 

smaller than without education, a rise in the general level of unemployment may 

have a positive effect on expected returns from schooling and stimulates de-

mand.... Evidente for Flanders suggests that unemployment does not have a sig-

nificant effect on the demand for university education, but does have a positive ef-

fect on the demand for non-university higher education" (Nonneman, 1994). 

This general description of the change of the labour market will be expanded now 

with more detailed infolmation about the labour market for tertiary education 

graduates. 

2.2. The position on the labour market of the school-leavers in general 

In 1992, 47,199 school-leavers were registered at the VDAB13, i.e., 19,572 men 

and 24,215 women, except those who are subject to military service (total: 

43,787). Table 10 gives a picture of school-leavers for the last 4 years (VDAB, 

1993: 73-82). 

The total number of the VDAB registrations is declining which is partly caused by 

the prolongation of certain fields of study, and partly by the declining birth rate. 

In spite of this decline, there is a rise of male school-leavers and a fall of female 

school-leavers in absolute figures. The number of unemployed men, younger than 

36, is strongly growing (a growth of 122% since 1990). For women, the growth 

is 47%. This increasing youth-unemployment means an increased probability for 

new registered school-leavers to remain unemployed. Since 1990 this probability 

(see rest-percentage) has more than doubled for men (from 8,2% to 19,8%) and 

almost doubled for women (from 12,5% to 23,1 %), 

Recently, an important governmental measure, the ''jongerenbanenplan" 

(employment programme for youngsters), was taken in order to create employment 

for young people and to prevent lasting unemployment (Oriëntatie, 1993). It 

states that companies recruiting men/women younger than 26 and unemployed for 

at least 6 montbs, during the period from 1 August 1993 till 31 December 1994, 

are exempted from social security contributions (first year 100%, second year 75% 

and third year 50%). Though the results of this measure concerning tertiary grad-

uates are not known yet, the following remarks may be made (De Decker, 1994). 

13 Some school-leavers do not register at the VDAB (= Public Employment Agency) for several 
reasons: 
- they are looking for a self-empioyed job; 
- they started to work irnmediately after graduation; 
- they had to join the army. 
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First, this plan is ()Elly temporary. 'Diere is no guarantee for a permanent growing 

employment. Besides, it might discriminate the unemployed of +26 year olds and 

the -26 year olds who are unemployed for less than 6 months. Furthermore, 

quick observations lead to the conclusion that big companies do not use this ad-

vantage. In fact little change is expected. Moreover, companies do not move to 

extra recruitments. And finally, some researchers point out the danger of perverse 

effects, e.g., dismissing older employees to recruit young ones. 

Looking at the figures of unemployed tertiary education graduates it is clear that 

the "jongerenbanenplan" did not solve the problems for then1 Indeed, the VDAB-

Studiedienst calculated that in November 1994 35,190 tertiary education graduates 

(15,131 men and 20,059 women) were looking for a job. This obliges us to warn 

for a too positive picture of the labour market as wil be described below. The 

following data allow to describe the differential position of tertiary education 

graduates on the labour 'parket, but cannot deny the growing problem for gradu-

ates to find a job at present. 

2.3. School-leavers and their level of education 

It is necessary to differentiate this brief outline by paying attention to the number 

of unemployed according to their educational level. The description is confined to 

graduates of tertiary education in 1992. 

Entering the labour market after 1-cycle hogescholen progressed smoothly and 

this was the same for men and women. Higher non-university education of 2-

cycles hogescholen was also favourable for women, but opportunities for men 

were diminishing. The reserve of young unemployed men of this educational 

level is growing strongly, compared to other educational levels. 

On the other hand, university graduates had quite a good chance to find a job 

soon. This favourable result applied both to men and women. 

These resuits, compared to the resuits of the less educated, undeniably confirm that 

the higher people are educated, the better their opportunities at the labour market. 

The difference in output of tertiary educated people compared to secondary edu- 
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cated people is stil relevant and becomes even bigger. Therefore, it is important 

to analyse the situation of school-leavers of tertiary education. 

2.4. Tertiary education and employment 

2.4.1. Higher non-university education 

The fields of study of higher non-university education may be differentiated be-

tween favourable and non-favourable for finding a job. Of course these resuits 

(VDAB, 1993) may change depending on the fluctuations on the labour 'parket. 

We make a distinction between men and women. 

* Men: 

Significant favourable studies were: 

- 1-cycle hogescholen: all technical and paramedical studies as well as pri-

mary school teacher. 

- 2-cycles hogescholen: architects, industrial engineer option electrome-

chanics and architecture. 

Significant unfavourable studies were: 

- Only industrial design graduates of 2-cycles hogescholen have little op-

portunities. 

* Women: 

Significant favourable studies were: 

- 1-cycle and 2-cycles hogescholen: graduates of pedagogie, paramedical, 

economie and social education. 

Significant unfavourable studies were: none. 

We may conclude that, except for some fields, higher non-university education in 

Flanders fonned a solid base to find a job. 
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2.4.2. University education 

Research at the K.U.Leuven concerning graduates in 1985-1986 and 1987-1988" 

(Schodts e.a., 1990) shows a relatively easy entering at the labour market, al-

though a difference should be made between 6 months and 18 months after gradu-

ation. After 6 months, about 4/10 of the respondents were following supplemen-

tory education or were subject to military service. More than half of the respon-

dents were employed and only 1/20 was unemployed. 7.9% of those available at 

the labour market were stilt seeking a job. Most of the contracts were employment 

contracts of a limited period (21.2%). Besides that 11.1% had an interim-job. 

After 18 months, we notice an increasing proportion of employed people and an 

amelioration of the working-status. 

Similor figures are found in 1992 (Smedts, 1993): 95,3% of the respondents 

(N = 873) was employed. There are however a number of reniarkable differences 

between men and women. Entering the labour market is more difficult for women 

than for men which partly is caused by the differential choices of study. Indicators 

for the more difficult entrance of women on the labour market are: more part-time 

work, lower wages, more temporary work,... 

Another striking result of the study shows that the achievement (studieresultaat) of 

graduates influences the employment opportunities: the higher the achievement of 

school-leavers, the higher the employment rate. 

Concerning the sector of employment, especially the growing significante of the 

private sector should be mentioned (1986-1987 in comparison with 1983 (Schodts, 

1990: 53)). On the other hand employment in education, health services, the wel-

fare-sector, and the socio-cultural sector was decreasing. Again, there is a differ-

ence between men and women. Employment of men is the highest in the private 

sector, whereas more women than men find a job in public services like education, 

health services, the welfare sector and the socio-cultural sector. 

14 Researchers sent questionnaires to 6441 graduates of which 3862 answered. Only 3769 aswers 
were used for the analysis. 
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In order to discuss the labour market of university graduates in a balanced ap-

proach, we must take the specific certificate school-leavers into account. In spite 

of the growing disconnection of a certificate from a profession, the attended field 

of study stilt is the most determining factor for employment (statute, function, 

wage, sector,...). Front runners in the unlinking of diploma and profession are 

graduates from law school and economists (Studieadvies, 1988). 

Finally, we give a brief picture of employment opportunities of students in sci-

ences (geology, biology, chemistry, mathematics and informaties). An important 

difference with the humanities is the number of PhD students. While in humani-

ties, only a small group works for a doctorate, in sciences, these numbers vary 

from 11% in mathematics to 58% in geology (Studieadvies, 1989). Unemployment 

figures are very low and opportunities in industry are stilt growing for both licen-

tiates and PhD's, e.g., environment conservation and development aid for geolo-

gists and biotechnology for biologists. Because of growing opportunities in in-

dustry, the interest of students in the educational sector is diminishing. If this 

evolution continues, attended by an under-estimation of the teaching profession, 

secondary education will be faced with a lack of science teachers. 

Once again, this positive picture of the labour market for tertiary education gradu-

ates should be corrected by the warning we gave at the beginring of this para-

graph: in November 1994 35,190 tertiary graduates were looking for a job. 

It is not easy to assess the contribution of types of continuing education to the so-

lution of the problem of unemployment. We have one example. The VIZO states 

on the base of 1,697 answers (only 47.3% of all graduates of the eentres in one 

province answered) on a mailed questionnaire that in a period of on an average 2.5 

years after graduation the group of self-employed people grew from 33 % of the 

group at the start of training to 57 % at the moment of observation. In the begin-

ring of the course 55% were employees, whereas at the moment of the observation 

this group had shrunk to 42% of the total group. The same could be said of the 

unemployed: at the start 12% weze unemployed, but later on the figure was re-

duced to 1% of the graduates. Another survey gives similor indications showing 
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that continuing education can really contribute to the solution of unemployment 

problems (VIZO, 1994). 

2.4.1 Evolutions in the labour market and new employment-sectors. 

Dwing the last decades the labour market has changed rapidly, which makes it 

very difficult to make precise predictions. Fields of study now facing unemploy-

ment may become more prosperous in the future, and others may lose their good 

position. A lot of factors influence the evolution of the labour market, e.g., the 

demographic evolution (birth rate, number of graduates, aging population, grow-

ing activity of women,..), the patterns of choice in tertiary education, economy 

(business cycle, buying power of the population, patterns of recruitment,...), and 

the government (recmitment, decisions about the labour market, employment-mea-

sures, budget, pensionable age, wage-rates,...). 

The labour market is now offering some new possibilities (Schodts e.a., 1990): 

* Welfare services: our society is confronted with growing care for handicapped 

people, marginals, prisoners, immigrants,...; 

* Education: especially the growing leisure and the demands of the labour market 

make further training and continuing education necessary; 

* Sector of leisure activities: new possibilities must be created in the field of 

leisure, sport, tourism and culture; 

• Conununication: television, radio, telex,...; 

* International sector: the growing internationalisation of society opens up new 

perspectives; 

* Informaties: computerisation; 

* Envirorunental problems, industrial technology, management, health services,  
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2.5.Under-employment and under-payment 

No clear definition of under-employment is available. This makes statements con-

eenling this issue disputable. However, in this paper we will use the criterion of 

under-payment (Schodts e.a., 1990: 68-73). 

We assume that the gross salary of a beginring university graduate should be about 

the salary of a university trained teacher in secondary school (gross monthly salary 

in the category from 50.000 BEF to 59.999 BEF monthly in 1987-1988). Every 

person who is employed full-time but receives no monthly gross wage of at least 

40.000 BEF, will be considered to be underpaid. After six months this is the case 

for about 1/4th of university graduates, but after 18 months for only 15%. Five to 

six years after graduation 75.9% of the graduates earn a gross monthly salary at 

least equal to the first gross salary of a university trained civil servant (74,733 

BEF in 1992). Again, men earn more than women. This is partly caused by dif-

ferential study choices and by the larger proportion of women having a part-time 

job (Smedts, 1993: 18). However, even within the same field of study and in full-

time jobs, women earn less than men do. 

Besides gender, the field of study is also an important explanatory factor (Schodts 

e.a., 1990). Some studies give rise to higher/lower wages at the labour market: 

• Begimiing graduates from bio-medical sciences get low wages. Some causes 

are: 1) the difficult start as a self-employed; 2) low salaries for young 

physicians training to become a specialist; and 3) under-employment of 

graduates in physical education. 

* Some fields of study in the group of Arts & Philosophy lead to low wages 

(gross wage after 6 months < 50.000 BEF) like philosophy, history, classical 

languages, oriental linguistics,... However, these results were not found in 

1993 which points to fast changes as time goes by. 

* Within the humanities, two groups get low wages: 1) law school graduates be-

cause of the low wages for trainees in Court; and 2) criminologists, graduates in 

political and social sciences, communication sciences and educationalists 

(probably because of employment in a job where no university degree is 

needed). 
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* Within the exact sciences, low wages are only registered for biology and geol-

ogy graduaten. 

Fields of study with high wages are: economics, dentists, pharmacy, informaties, 

applied sciences and agricultural sciences.. 

2.6. The standpoint of the employer's organizations 

Most employer's organi7ations have not expressed a clear standpoint about the de-

velopment of tertiary education and the meaning of this education for employment. 

The ideas of the VEV (Vlaams economisch verbond) can be deduced from 

different sources. In general it may be said that employers have mixed feelings 

about the evolution of tertiary education. On the one hand employers appreciate 

the development of tertiary education. The expansion of higher education might 

improve the capacities of the employees, which is necessary for the development 

of production. Nevertheless, this should not lead to excessive costs, though VEV 

does not find this very likely to happen. On the other hand the employers have 

questions about the current patterns of choice of studies and occupations. They 

want the access to tertiary education to become more selective, but there is no 

consensus on how this should be realized. They wonder, though, how long the 

government can guarantee free education and they propose to consider a system of 

study loans. Indirectly it may be said that they prefer a curb in the growth of 

tertiary education because they consider the development of technical and 

vocational secondary education to be more important. They allo expect that 

tertiary education and companies increase their co-operation (exchange of know 

how, guest lecturers, practical training of students and teachers in factories, joint 

research projects, among others) (VEV, 1994; Denys, 1994). 

Several research projects suggest that big companies stress more polyvalent and 

general knowledge, whereas small companies are looking for well-trained employ-

ees in order to start the job immediately. Nowadays more attention is paid to so-

cial normative qualifications, e.g., punctuality, accuracy, willingness to work in a 

team, among other things. These demands may differ among industries (Denys, 

1994). 

3.Autonomous growth of the educational system 

3.1-Some trends towards autonorny 

Education has always panty led an independent life. In other words, the education 

system has an autonomous growth, that is, based on endogenous factors or the in-

terml dynimics of the system, and not necessarily related, e.g., to changes in the 

labour market or in culture. In Flanders this autonomy of the educational system 

may have been promotel by a widespread appreciation of educational institutions. 

Indeed, table 12 shows that 76.5% of the Flemish population trust the educational 

institution, In comparison with other European countries this is a high figure. 

Higher education in general has traditionnally enjoyed a high esteem, not only for 
economie reasons, 

Most likely this attitude has granted more freedom to tertiary education. This 

contributed to the expansion of the number of institutions of higher education and 

caused problems of management and improvement of quality. In order to correct 

these problems the Vlaamse Raad (Parliament of Flanders) recently approved a de-

cree enforcing hogescholen to merge. Nonetheless, it would be wrong to link this 

expansion of tertiary institutions only to the high esteem for tertiary education. It 

certainly was the result of political compromises in the Belgian society with its 

many factions as welt (Verhoeven, 1982). 

Other indicators of the autonomy of tertiary education are the lengthening of study 

duration and the establishment of new fields of study. Although the study of most 

of the university degrees lasts four years (except for civil engineers, physicians, 

and lawyers), some years ago the training of psychologists and educationalists was 

expanded to five years, The pressure of the faculty to attain this aim was strong 

enough for the government to accept this proposal. Moreover, during the last 

twenty years universities and hogescholen have expanded the number of degrees 

tremendously, and faculties and departments have split up. Examples are numer-

ous, e.g., leisure studies, sexuology, hospital management, management for public 

administration, public and social hygiene, youth health care, and others. Of 
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course, this development can be related to certain present societal problems. The 

establishment of these numerous new fields of study always had a link with new 

problems in society, and was very often a legitimate answer of tertiary education 

to new demands of the labour rnarket. Nevertheless, the establishment of these 

new fields of study in many universities and hogescholen was often redundant for 

the number of interested students. Many institutions of higher education are orga-

nizing training for very small groups of students, which makes the organization of 

low populated fields of study very expensive. The government could not stop this 

development. At this moment the situation has changed. The government has 

more means to stop this process in hogescholen and tries to convince universities 

to co-operate. Nevertheless, it seems to be a process of long duration. Universi-

ties and hogescholen want to attract students. Indeed, students mean funds and 

funds are necessary for teaching and research. The more funds universities and 

hogescholen have, the more resources available for research, which is necessary to 

protect the quality of teaching and research. This is vital for these institutions 

sine the government has established a system of comparative assessment of 

teaching and research in these institutions. Indeed, the funding system of the 

higher education has promoted both co-operation and competition. 

The Administratie Hoger Onderwijs en Wetenschappelijk Onderzoek (1994) 

(Department of Education of the Ministry of the Flemish Community) calls atten-

tion to 'the inflation of certificates'. According to their vision, the infiation of 

certificates is a consequente of two developments: 

1. influenced by a growing spirit of competition in society, young people study 

longer than before; the number of students working for a second degree is 

growing; 

2. employers require higher and higher diplomas. 
This situation leads to an infiation of certificates and certificate-fetishism: a certifi-

cate is considered to be the most important means for self-development within our 

society. This attitude is supported by the demand of the labour marken 

employers often demand capacities of new candidates higher than those needed to 

do the job. From that moment on, the benefits of educational investment increase 

for the individual while they decrease for society. Nonetheless, the providers of 

tertiary education have no interest in fighting this inflation, which assores a 

growing demand for their services. This process is stimulated by different 
defrayment mechanisms like: 

* 	government financing, based on the number of students; 

low financial banjers for students (low fee, scholarships). 

Moreover, the protected character of the educational sector facilitates the perpetu-

ation of this situation, e.g., new providers of education, even when they offer 

valuable alternatives, are excluded by law to organize education. The 'protected 

suppliers' of tertiary education join forces in order to secure their domain. United 

they oppose all kinds of alternative proposals to shorten or to prolong the duration 

of study and they refuse to accept that professional experience can be an equivalent 
for some aspects of study in tertiary education. 

These senior civil servants call Mis a paradox: a stop of the expansion of tertiary 

education could be an advantage for all people interested in tertiary education, 

nonetheless, each of them has good reasons to continue the old practices. 

Another indicator for an autonomous growth of tertiary education can be found in 

the secondary education system. The system makes a difference between more and 

less attractive lires at upper secondary level. This causes a shift to general courses 

(ASO) (Denys, 1993a), In 1992-1993 41 % of the secondary school pupils (2nd 
and 3rd degree) followed the general trackt5. Since tertiary education is the most 
logical next step after this type of education, these numbers are already a promise 

of increased demand in tertiary education. On the other hand, it should be men-

tioned that also graduates of technical and vocational secondary schools are al- 

lowed to register in tertiary education. This, of course, is an additional impetus to 
the increase of tertiary education. 

 

    

    

    

    

    

   

3.2. Total autonomy or partial autonomy? 

Although the former analysis stressed an autonomous development of tertiary edu-

cation, there is no doubt that other societal powers get more grip on tertiary edu- 

 

   

15 	Source: Statistisch jaarboek van het onderwijs, schooljaar 1992-1993. 
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cation than ever, Universities and hogescholen are dependent on the funds pro-

vided by the government. This funding is dependent on the regulations of the 

government that has established different kinds of control. To what extent this 

control will cause all institutions of tertiary education to look alike is not clear yet, 

but it certainly puts limits to an independent development of these institutions. 

Not only the government but also the economie world influences education. Ideas 

of efficiency, characteristic of industrial society, have gained more importance in 

tertiary education. Teaching is assessed by students and researchers are valued ac-

cording to the research funding they can collect. These principles are certainly 

valuable for the future development of tertiary education, that has to be 

responsible for the sensible spending of community funds. On the other hand, the 

content of the efficiency concept should be handled carefully in education . 

Research requires a kind of freedom for the researcher which cannot always 

guarantee a particular output as in factories. Moreover, some fields of study (e.g. 

philosophy, literature, among others) do not offer the same utility value as other 

fields of study do (e.g. engineering, law, medicine, economics). Attention for 

these differences might get lost when the concept of efficiency is mainly used in an 

economie meaning. 

Several analysts stress the link between the labour market and tertiary education. 

First, there is an increasing pressure from the labour market on education and 

training courses to produce more satisfactory final objectives (Dochy, 1994). A 

second major development is an increase in (goal-oriented) learning later on in 

life. Learning does not stop once individuals with a starting qualification have 

entered the labour market. Because of the increasing complexity and variability of 

the labour market, it is becoming less likely that the knowledge and skins acquired 

in daily life and in one's trade or profession will be sufficient to enable one to 

continue to perform well. Therefore the pressure for more and more courses and 

training for adults is increasing. The effect of this pressure is recognizable in the 

increasing number of students following courses in order to get a second diploma. 

A third development that stresses the influence of the labour market on education, 

is the increasing attention which the labour market pays to job analysis. Industry 

creates a system in which there is a direct link between the requirements for the 

job and the necessary qualities or behaviour (Dochy, 1994; De Potter, 1994). 

Besides governmental intervention and economie demands, education is also sub-

mitted to broader societal developments. We give two examples: 
1. The growing standard of living, which made tertiary education affordable for 

more youngsters, combined with democratization, forced thé educational sys-
tem to open the doors for all members of society. 

2. Intluenced by emancipation, universities had to admit women. 

Although tertiary education institutions have a kind of autonomy, the influences of 

some societal developments on education is undeniable. 

4. Values and attitudes towards education 

4.1. The value of education 

Education was traditionally recognized as a very valuable institution. Flanders 

does not have natural resources hut its hamar' potentials, was a popular saying. 

Nevertheless, in spite of a growing education budget during the last decade, table 

11 shows that this budget as a percentage of the GGP is diminishing since 1981, 

except the smalt increase in 1992. The same pattern is seen for the budget of the 

universities, whereas the budget for hogescholen is increasing a little (see graphs 3 

and 4). In 1988 Flanders spent 16.7% of its education budget on higher education, 

a rather low figure in comparison with the OECD average (21.9%). Denmark 

(29.8%), the Netherlands (28.8%), the USA (26.8%), and Germany (22.3%) 

spent a rnuch larger part of the education budget to higher education (De Groof & 

Van Haver, 1993: 68). Unlike these countries, Flemish policy-makers are stilt 

favouring more general education for all youngsters than tertiary education for a 
smaller part of the population. 
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On the ether hand the growing number of youngsters in tertiary education shows 

an increasing appreciation of tertiary education. As already said, in spite of a de-

creasing birth rate since 1964 the numbers of first year students in tertiary educa-

tion have increased after a short non-growth in the period 19834988. In other 

words, tertiary education in Flanders bears down upon a mass education. 

Results of research conducted in 1990-1991 about values of Belgian people, con-

firm the preceding statements. These researchers analysed the confidence societal 

institutions enjoy in different European countries. For Belgium, a distinction was 

made between Flemish, Walloon and Brussels people. Table 12 shows some inter-

esting results. Trust in education is much higher in Belgium than in our neigh-

bouring countries and in Europe in general. The percentage is especially high in 

Flanders namely 76.5% in conaparison with other institutions. Only in Brussels, 

trust in education is notably lower (62%). Looking at the confidence level in 

other institutions, the confidence in education is striking. Trust in police, army, 

jurisdictien, Parliament and administration is much lower in Belgium and 

especially in Flanders compared to other countries. 

41. The impact of youth culture 

It is not easy to assess the impact of youth culture on tertiary education demand 

and enrolment patterns. Not only are higher education students a neglected group 

in youth studies, but specifically
a
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lation  between youth culture and education but rather an interwoven relation. 

4.2.1. General trends 

A general finding in youth research is the extension and destandardisation of the 

youth phase (Van Domme, 1994). YOUrigSterS experience a paradoxical situation 

of growing and earlier legal and social-cultural autonomy and continuing social-

economical dependence. Participation in tertiary education itself postponen the 

transition to employment and fully realised adulthood. Not only education, but 

also the increasingly disturbed passage from study to work, due to youth amen,-

ployment, gives rise to this extended transition phase of 'post-adoiescence'. This 

situation, particularly evident arnong middle-class students, can seriously affect the 

development of identities, the social integration, and cultural lifestyles of young 

people (De Witte, 1989a, 1989b; Rosseel, 1989). 

On the one hand, this can result in a distorted image of the future, pessimism, 

overt rejection of the world of work, and in a culture of immediate hedonism, 

which can find expression in various subcultural lifestyles. On the other hand, be-

cause education stilt positively correlates with employment, this can also result in 

a raised study motivation, educational aspirations and investment strategies to dis-

tinguish oneself from potential competitors. Lengthening of school careers and 

extended economie dependence lead to a growth in casual labour and different 

kinds of jobs which for their part can contribute to a further destandardisation of 

the 'regular' student career and the increase of halftime students. 

4.2.2. Values and aims of life 

In 1990 Elchardus e.a. (1991: 140-144) analysed the most important aims of life 

within two generations namely youth of the sixties and youth of the eighties. We 

only pay attention to the youth of the 1980s. Table 13 shows the results for men 

and women. The three most important goals to realise in the future are: having a 

job, founding a family, and building a house. Flemish youngsters seem quite con-

formist and fit in a modal course of life. Similar results were found by Waege 

(1992). He describes youngsters as conformist as far as social and political atti-

tudes are concerned, rather tolerant and in favour of a socially corrected free mar-

ket. However, the table shows an important difference between men and women. 

Whereas men stress more work, women give priority to the family. This does not 

mean that women do not value work. Women and men use a different classifica-

tion, which can influence their choices of study and consequently their opportuni-
ties at the labour marken 

Sociologists often describe present values with the terras materialism and post-ma-

terialism. Materialists attach iruportance to order and low prices white post-mate- 
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rialists stress participation in policy and freedom of speech (Elchardus, e.a., 1991: 

176-182). Table 14 shows that in general the present youth is more post-material- 

istic (especially men). 

Individualism is deereasing among Flemish young people, especially those with a 

higher education (Elchardus e.a., 1991). There is a general feeling of endanger-

ment and threatening of life by ecological, social-economical and cultural risks. 

Young people engage in various activities of social change, but next to an activist 

and reforming rninority most young people are not politically active in a direct 

way. They are sensitive to ecological issues without participating in direct action 

(Waege, 1992). 

It is not clear how these cultural attitudes affect participation behaviour in tertiary 

education. One can discern a growing interest in 'soft disciplines' and in studies 

(in both universities and hogescholen) that lead to professions that can contribute 

to the ecological or social betterment of the world snelt as psychology, criminol-

ogy, biology, pedagogics, sociology or medicine. Despite lirnited professional 

potentials and despite various dissuasive campaigns, medicine for example contin-

ues to enjoy a growing interest among new university students. 

5. Solutions for learning difficulties and shortages of tertiary ed-
ucation. 

One of the main problems in the Flemish tertiary education (type A) is the number 

of failures. About 50% of the freshmen within the Flemish Community fail to 

make a successful' transition from secondary into tertiary education. Many share 

the opinion that this is a problem that demands more attention from the educational 

system and policy makers. Solutions, nevertheless, are different. 

According to De Potter (1994), tertiary education, parallel to the development of 

primary and secondary education, becomes a welfare facility. Consequently, each 

rnember of society should have the opportunity to follow tertiary education. 
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Moreover, as far as the content is concerned, tertiary education is developing to-

wards a general training instead of specialisation. It is meant to make people 

function in a complex society. Only in the second place, tertiary education pre-

pares for a position on the labour market. Hence, this type of education should be 

structured in a way that makes a total participation possible, and not in order to 

satisfy economie needs. In other words, education should adapt itself to students' 

needs. This vision of 'welfare facility' removes a specialised and labour market-

oriented training to the domain of quarternary education. Obviously, a success-

rate of only 50% does not fit in with these ideas. 

Other proposals are not so much interested in changing the total system, but want 

to offer direct help to freshmen facing the risk of failing in tertiary education. 

Many proposals direct the attention to assessment. A few years ago a so called 

"ten points program" was adopted within the context of a new university act. The 

measure imposed a free assessment of students vocational choice a few weeks be-

fore entering tertiary education as well as an increase in student studying and 

counseling facilities during the first year by urging universities to appoint more 

teaching assistarts. According to Janssen (1994), the real psychological factors 

involved in the processen of studying and making a vocational choice must be 

taken into account more seriously. For him, the making of a sound vocational 

choice is the necessary and sufficient condition for successful studying: 'Select the 

environment, that as a task fits effectively the person you are°. This task implies 
five successive stages. 

1. The first stage comprises a sound sensitization of youngsters in the sixth foren 

of secondary school in order to make them aware of the necessity to make a 
decisive vocational choice. 

2. Main tasks in the second stage imply horizon enlargement of these youngsters 

by means of exploration and offering all kind of altematives. 
3. Spontaneously this exploration passes into the clarification of self-eoncepts. 

They should learn who they are and what they expect of professional life. 

This should go together with a national comparative test to assess their poten-
tials. 
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4. 'A vocational decision now can be understood as the talk oriented 'click' be-

tween 'environment' and 'person'... 

5. 'The decision taken sometimes quite implicitly, requires, by definition a thor-

ough elaboration.' 

Another solution to create a sound assessment, is the use of technological innova-

tions in tertiary education (Dochy, 1994), Rapid developments in designing 

course materials point out that flexible course production for individual students 

will be operational within a few years. Individualized assessment and examination 

systems including prior knowledge and progress assessment are already operational 

today, New developments related to individual demand will follow rapidly, Some 

of these possibilities are: CD-Rom, interactive videodisc and the networking rev-

olution. Not only selfstudy supported by these technological developments is pos-

sible, but also interaction with the professor, meetings with student groups among 

other things. Applications such as Lotus Notes support network, possibilities such 

as an electronic studyplanning system, a follow-up system for students and profes-

sors to track progress, eretrance tests, progress tests, study tasks, appointments by 

phone, electronic conference, access to databases and shared software, access to li-

braries, access to external services, a bulletin board with information for students 

and tutorial groups. 

According to Dochy (1994) all these means will support a new type of higher edu-

cation (selfstudy, networkstudy, part-time study, modular education), because an 

unlimited growth of tertiary full time education is impossible and counterproduc-

tive. 

Besides the high number of failures, the tertiary education system is coping with 

other problems. As already rnentioned by De Potter, tertiary education of type A 

develops towards a genera' education. Some graduates from universities and 

hogescholen often follow complementary and specialised studies. Others attend 

classes at night and during the weekend, while they have a full time job. Nowa-

days, a university degree does not mean the end of study, Employers and employ-

ees must keep their knowledge up-to-date. These contributed to the development 

of initiatives such as HOKTSP, VIZO, VDAB-courses, open higher education, 

Continuing education, in-service training, retraining and further training are some 
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of the present key-words, but this fast growing domairs is in imminent danger of 

betoming disordered. We give some examples. 

The HOKTSP, which is part of the formal educational structure, depends on the 

financial opportunities of the Government. Because of financial problems, we are 

confronted with a rigid supply. Moreover, expansionism from the side of other 

(more lucrative) suppliers of permanent education as well as archaic rules, under-

mine the position of the HOKTSP. And above all, the different networks16  take 

up very reticent position. The only solution, according to Adé (1994), the Direc-

tor-general of the Administration of Continuous Education, is an immediate help 

from the government, not all partjes involved aare able to exceed their own inter-

ests. 

The growth of tertiary education bas some important repercussions on the issue of 

lifelong learning (Van Damme, 1994a). The rising level of average educational 

attainment atnong youngsters and the generational gap, which results from the in-

creasing generalisation of tertiary education and which may cause a displacement 

of older workers on the labour marken foster the need of older generations to up-

grade their education. This might encourage participation in various kinds of adult 

and continuing education on the tertiary level. 

A recent report to the Koning Boudewijnstichting (1994: 58-62) is very outspoken 

about continuing education. It stresses continuing education as a 'valuable and 

central' part of the education system. This education may not only serve the social-

economical integration of society, but should contribute to the self-development of 

all citizens. Continuing education should become continuing training. Because 

lifelong learning should be considered the richt of each citizen, the report proposes 

to reduce the duration of study in tertiary education. It also requires structural 

changes, Certificates should have a limited validity; at a particular moment only a 

successful participation in refresher courses should give the permission to practice 

a profession. In this system employers are supposed to grant parts of the labour 

time to their employees in order to participate in extra training. The proposal ex- 

16 	Three networks offer education in Belgium: ARGO (community education), provinces and eitjes, 
and VSKO (the network of catholic schools). 
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pects that this continuing training should meet different social expectations: 1) ex-

tra training in function of the job; 2) preparing or adapting people to new life situ-

ations, e.g., unemployment and change of work or occupation; and 3) providing 

general education and knowledge useful or improving for personal [He. As far as 

the content of this continuing training is concerned, the report stresses that re-

fresher courses should be provided for all kind of initial training. Moreover, 

courses in function of extra professional training should be developed in close 

collaboration with the employers. An institution that fits this new pattern of con-

tinuing education is the open university (Open Hoger Onderwijs, 1994). One of 

the typesof lifelong learning or part-time tertiary education is provided by this in-

stitution using distance education. 

Concluding, two problems need more attention in the future, i.e. the decrease of 

failures of freshmen in tertiary education, and the organization of continuing edu-

cation. Several answers in order to attack these problems are already given, and 

some of these answers are already part of the educational system. Nonetheless, 

many problems are stilt waiting for an answer. 

6, Conclusiora 

Access to Belgian tertiary education is very liberal: no national exams for sec-

ondary school graduates nor entrance exams are organized by the universities, ex-

cept for some fields of study; no numerus clausus principle is applied; and a rather 

low fee has to be paid. Nevertheless, in spite of opening tertiary education for all 

kinds of secondary school graduates, it is sbown that graduates of the general 

brandt of secondary schools have more chances to succeed than graduates of tech-

nical and vocational schools. This relatively open access to tertiary education has 

contributed to the custom that the first year of higher education is considered to be 

a year of the cascade system: quite a number of students failing at the university 

register in the hogescholen because some fields of study there are considered to 

have a lower difficulty level. 

This did not stop the rising number of enrolments in higher education. Whether 

this evolution will continue or not depends on many factors. This evolution may 

be influenced positively by factors such as: the rising number of students taling 

general education in secondary school; the higher level of education of parents; the 

growing number of families with two incomes; the decreasing size of families; the 

growing appreciation of tertiary education providing a better entrance to the labour 

market; changes in the labour market interested in better trained employees. Con-

versely this evolution may be curbed because of the smaller age cohorts, curbing 

of women's catching up activities, the stagnating economie possibilities of the 

government to spend money for tertiary education, among other things. 

During the last decades the evolution of the labour market has been very stimulat-

ing vor tertiary education. The changing composition of economie activity has 

stimulated the demand of tertiary educated people and figures show that the posi-

tion of the graduates of tertiary education on the labour market was much better 

compared to the other groups. This certainly contributed to the participation in 

tertiary education. Some fields of study expanded tremendously, mainly the fields 

connected with trade and production, e.g. economics. Nevertheless, youth unem-

ployment is a growing threat and is very high nowadays. It is not clear yet whether 

this has influenced the prolongation of the period of study for youngsters, though 

figures show that more than before students study for a second degree. At the same 

time we see tapt forms of continuing education have expanded, offering refresher 

courses or training for a new job for adults threatened by unemployment or already 

unemployed. It is expected that new developments of the labour market wilt open 

new opportunities, bus this might not hinder the present high figure of unem-

ployed tertiary graduates. Because more tertiary education graduates enter the 

labour market, it is also expected that they have to face the possibility of being un-

derpaid, making certificates of higher education less valuable on the labour mar-

ket. 

The principle of freedom to organize education and the financing mechanism of 

this education have certainly contributed to an independent development of tertiary 

education. Many institutions and many fields of study have been organized by uni-

versities and hogescholen offering all kinds of education to answer the growing in- 



dividual demand for tertiary education. Recently the government bas taken several 

measures to stop this evolution trying to stimulate more co-operation between in-

stitutions. Moreover figures show that universities receive a smaller part of the 

GGP than before. Probably more attention will be paid to other forms of educa-

tion. More than ever the idea of continuing education is supported in order to meet 

the demands of a changing labour market and the expectation of adults to widen 

their education. Although courses organized by centres, co-ordinated by VIZO and 

VDAB, and the HOKTSP are rather popular, open higher education does not at-

tract many students. 

Taking the money invested in education by the government into account, it seems 

that policy makers are more interested in basic education, i.e. primary and sec-

ondary education, than in tertiary education. Compared to neighbouring countries 

tertiary education in Flanders receives a smaller proportion of the education bud-

get. However, this policy should not necessarily damage the evolution of tertiary 

education. Indeed, (Wering secondary education to all members of society might 

stimulate the future demand for and the participation in tertiary education, an 

evolution which might be supported by the trust people have in the educational 

system. 

The lower participation rate of working class children in tertiary education, the 

high failure rate in the first year, the rising costs of education and the impossibility 

to prepare a person for a lifelong job have challenged policy makers to find solu-

tions. Several answers have been given, not always successfully, e.g., this policy 

could not prevent that working class children still have less access to universities 

than other youngsters. The problem of the many failures in the first year is not 

solved yet. According to Janssen, a studaxological answer is the only possibility to 

solve this problem, a proposal worthwile to reflect on. Nevertheless, it should not 

be forgotten that a better coaching of students has to cape with all kind of threats 

youngsters experience in the broader society. One of these threats for a generation 

more interested in having a job and making money than other things is certainly 

unemployment. In order to keep the rising costs of tertiary education under control 

and adapt the training of employers and employees to the changing labour market, 

tertiary education should not be prolonged, but instead more effort should be made 

to offer continuing education and to better organin the existing supply of contin-

uing education. All these proposals have their limits. However, there are good rea-

sons to believe that they will meet at least some demands of mass tertiary educa-

tion. 
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Ac, year Males Females Belgians Foreigners 

83-84 32303 60.7 20936 39.3 50069 94.1 3170 5.9 
84-85 32421 60.3 21335 39.7 50400 93.8 3356 6.2 
85-86 31917 58.9 22242 41.1 50995 94.2 3164 5.8 
86-87 31182 57.9 22656 42.1 50764 94.3 3074 5.7 
87-88 31014 57.1 23261 42.9 51191 94.3 3084 5.7 
88-89 30751 56.2 23961 43,8 51390 93.9 3322 6.1 
89-90 30729 55.4 24723 44.6 51770 93.4 3682 6.6 
90-91 31125 54.7 25779 45.3 52821 92.8 4083 7.2 
91-92 32405 54,0 27134 46.0 54611 91.7 4928 8.3 
92-93 32980 53.9 28251 46.1 56220 91.8 5012 8.2 

Source: VLIR (1993) 'Universiteit & Beleid °, 8 (1): 14. 
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Table 1. The number of freshmen at the Flemish universities related to the number 
of Flemish people of 18 years old (period: 1983/1984 - 1992/1993) 

Academie year Freshmen F1. 18 year. Proportion 

83-84 11572 92357 12.53 
84-85 11429 89353 12.79 
85-86 11059 86136 12.84 
86-87 10702 83578 12.80 
87-88 10615 82772 12.82 
88-89 11234 82282 13.65 
89-90 11293 80568 14.02 
90-91 11406 77035 14.80 
91-92 12272 73563 16.68 
92-93 12649 70914 17.83 

Source: VLIR (1993) 'Universiteit & Beleid', 8 (1): 11. 

Table 2. The number of main enrolments at the Flemish universities by gender 
and nationality. 



Table 3. The evolution of the number of students in Flemish tertiairy education during the period from 1983/1984 to 
1991/1992 by gender and foren of tertiairy education: absolute figures and average yearly proportional evolution 

INST 83-84 84-85 85-86 86-87 87-88 88-89 89-90 90-91 91-92 % evol. aver. 
90-91/ yearl. 
91-92 evo-

lution 

UNIV. 
Male 32303 32421 31917 31182 31014 30751 30729 31125 32405 4.11 0.06 
Female 20936 21335 22242 22656 23261 23961 24723 25779 27134 5.26 3.30 
Total 53239 53756 54159 53838 54275 54712 55452 56904 59539 4.63 1.42 

Flogesch. 
Male 32596 33215 33972 35289 36841 38104 39392 39732 39001 -1.84 2.29 
Female 35917 36187 36270 39470 40406 41617 42415 42417 41848 -1.34 1.91 
Total 68413 69402 70242 74759 77247 79721 81807 82149 80849 -1,58 2.14 

Source: VLIR (1993) 'Universiteit & Beleid' 8 (1): 16. 

Table 4. The relative part of different domains of study in the whole of main enrohnents at the Flemish universities (1988-1994). 

Academie year '88-'89 '89-'90 '90-'91 '91-'92 '92-'93 '93-'94 

N 	% N 	% N 	% N 	% N 	% N 	% 	. 

Philosophy and moral sciences 1049 1.92 1092 1.98 1218 2.15 1340 2.25 1039 1.70 861 1.37 

Theology, science of religion & church law 623 1.14 578 1.05 509 0.90 499 0.84 457 0.75 482 0.77 

Linguistics and literature 2610 4.78 2530 4.58 2640 4.66 2775 4.66 3292 5.38 3581 5.70 

History 908 1.66 898 1.63 919 1.62 1054 1.77 1225 2.00 1471 2.34 

Archeology and arts 659 1.21 673 1.22 671 1.18 745 1.25 856 1.40 1057 1.68 

Law, notary and criminology 8390 15.38 8250 14.94 8252 17.57 8262 13.88 8391 13.70 8370 13.32 

Psychology and pedagogy 2814 5.16 2901 5.25 2942 5.20 3300 5.54 3695 6.03 4156 6.61 

Econornics and applied economie sciences 10078 18.48 10388 18.81 10316 18.22 10780 18.11 10643 17.38 10227 16.27 

Political and social sciences 2903 5.32 2997 5.43 3389 5.98 3968 6.66 4006 6.54 4228 6.73 

Social health sciences 599 1.10 690 1.25 671 1.18 546 0.92 757 1.25 813 1.29 

Physical education, fysiotherapy 1391 2.55 1367 2.47 1355 2.39 1341 2.25 1615 2.47 1676 2.67 

Sciences 5377 9.86 5334 9.66 5481 9.68 5633 9.46 5995 9.79 6261 9.96 

Applied sciences 5055 9.27 5305 9.61 5378 9.50 5656 9.50 5498 8.98 5415 8.62 

Applied biological sciences 2284 4.19 2382 4.31 2549 4.50 2879 4.83 2988 4.88 3130 4.98 

Medical sciences 5618 10.30 5741 10.40 6005 10.60 6289 10.56 6403 10.46 6238 9.93 

Dentistry 555 1.02 549 0.99 556 0.98 607 1.02 664 1.08 731 1.16 

Veterinary sciences 828 1.52 802 1.45 858 1.52 923 1.55 1004 1.64 1114 1.77 

Pharmacy 1666 3.05 1581 2.86 1634 2.89 1641 2.76 1715 2.80 1774 2.82. 

Combined programmes of study 1138 2.09 1166 2.11 1284 2.27 1301 2.19 1087 1.77 1254 2.00 

Source: VLIR 
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Table 4a. Male and female Belgian university students (in %) by field of study 
(for the academie years 1986-1987 and 1991-1992) 

1986-1987 1991-1992 

Male Female Male Female 

Interfaculty 76.34 23.66 76.25 23.75 

Religion 43.73 56.27 54.26 45.74 

Law 54.62 45.38 49.83 50.17 

Political, social, 
economie sciences 

65.65 34.35 60.13 39.87 

Psychology and 
educationalists 

35.30 64.70 29.05 70,95 

Arts and Philosophy 42.23 57,77 40.47 59.53 

Medicine, dentists, 
veterinarians 

49.57 50,43 42.70 57.30 

Sciences 58.78 41.22 56.22 43.78 

Applied sciences 89.22 10.78 83.00 17.00 

Agriculture 66.23 33.77 56.26 43.74 

Total 57.38 42.62 53.35 46.65 

Source: Ministerie van de Vlaamse gemeenschap, Departement Onderwijs, 
Statistisch Jaarboek van het Onderwijs, Brussel, 1986-1987, 1991-1992 

Table 5. Success-rate of freshmen by group of disciplines at the K.U.Leuven 
from 1979/1980 tilt 1988/1989. 

Academie year Humanities Bio-medical 
Sciences 

Exact 
Sciences 

K.U.Leuven 

1979-80 47.0 45.1 54.1 48.1 

1980-81 46.0 45.2 51.5 47.0 

1981-82 47.1 50.3 52.5 49,0 

1982-83 44.4 52.6 54.4 48.3 

1983-84 43.2 48.2 52,9 46.6 

1984-85 39.8 47.2 51.7 44.1 

1985-86 40.5 47.7 49.6 44.0 

1986-87 38.4 45.6 52.9 43.1 

1987-88 41.2 51.4 52.2 45.3 

1988-89 42.2 54.5 52.1 46.4 

79-80 t/m 88-89 42.8 48.8 52.4 46.3 

Source: De Neve, H. (1991) 'Studierendementen aan de K. U.Leuven in de 
periode 1984-1985 tot en met 1988-1989', Leuven: Dienst Universitair 
Onderwijs. 
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Table 5a. Success rate of freshmen and students of other years at the Flemish 
universities by field of study (1992-1993) 

Field of study Freshmen Other years 

Philosophy and moral sciences 29.35 41,42 

Theology, science of religion and church law 75.89 59.37 

Linguistics and literature 41.00 75.27 

History 49.03 70.75 
Archeology and arts 38.33 70.10 

Law, notary and criminology 39.12 76.46 
Psychology and pedagogy 48.34 77.55 
Econoraics and applied economie sciences 43.90 74,20 
Political and social sciences 33.55 70.25 
Social health sciences 57.50 75.54 
Physical education, fysiotherapy 45.08 79.79 
Sciences 41.34 32.78 
Applied sciences 61.87 75.46 
Applied biological sciences 49.80 75.57 
Medical sciences 45.77 78.74 
Dentistry 36.08 87.48 
Veterinary sciences 34.27 74.47 
Pharmacy 48.34 82.03 
Combined programmes of study 57.85 69.52 

Total 44.52 73.26 

Source: VLIR 

Table 6. The distribution of first-year students with a Belgian nationality, who were 

enrolled at a university or a hogeschool, analysed by socio-professional status of 

the father. 

Socio-professional status of the father University education 
(1) 

Hogescholen 

AN % AN  

Professions 1.056 8.5 188 2.4 

Entrepreneurs 

- Large and medium-sized entrepreneurs 288 2.3 79 1.0 

- Small entrepreneurs 625 5.0 404 5.1 

- Artisans and shopkeepers without servants 869 7.0 903 11.5 
- Agriculturists and horticuliurists 314 2.5 268 3.4 
- Sub-total 2.096 16.8 1.654 21.0 

Education 

- Teachers (secondary school, 4th - 6th form) 518 4.2 132 1.7 
- Teachers (secondary school, lst - 3rd form) 555 4.5 230 2.9 
- Nursery and Primary school teachers 415 3.3 278 3.5 
- Sub-total 1.485 12.0 640 8.1 

Employees 

- Management positions 1.428 11.5 695 8.8 
-1Vianagerial employees 1.877 15.1 890 11.3 
- Qualifted employees 2.096 16.9 1.088 13.8 
- Executive employees (clerk) 729 5.9 395 5.0 
- Sub-total 6.130 49.4 3.068 38.9 

Workers 

- Skilled workers 977 7.9 1.343 17.1 
- Trained workers 369 3.0 446 5.7 
- Unskilled workers 276 2.2 524 6.7 
- Sub-total 1.622 13.1 2.313 29.4 

Total 12.392 100.0 7.863 100.0 

(1) The tigures concerning the first-year students, enrolled at the Flemish universities, were provided 
by the universities. They refer to the academie year 1989-1990 (except for the KU Leuven where the 
figures refer to the academie year 1988-1989) and the first-year students (except for the UG and the 
VUB, which provided information about their freshmen). 
Source: Lammertyn, F. e.a. (1992) 'De democratisering van het hoger onderwijs buiten de 
universiteit, deel 2: onderzoeksresultaten', Leuven: Departement Sociologie. 
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Table 6a. Evolution of all Flemish Hogeschool students by field of study (1980-1993) 

'80281 '81282 '82283 '83284 '84 '85 '85'86 '86-'87 '87288 '88289 '89290 '90291 '91292 '92293 

1-Cycle hogeschool 

Agrarian 4/4 469 395 355 307 402 529 724 842 965 979 1051 1075 
Arts 894 849 778 751 719 724 746 758 855 933 1086 1186 1131 
Economical 10272 11814 13591 15513 17401 18586 20085 21829 22586 23020 22042 21599 25283 
Pararnedical 11.347 11464 111/8 10821 10631 9985 9499 9410 9481 8640 8441 8385 8659 
Pedagogic 14306 15042 15386 14791 12476 10915 12289 10773 10549 10869 11082 10795 11001 
Social 3881 4072 4176 4156 4111 4057 4103 3831 3687 3539 3559 3740 4206 
Technical 3780 4306 4496 4848 5065 5923 5661 6478 6824 7810 8127 8257 8183 

Total 44954 48016 50000 51235 50710 50592 52912 53803 54824 55776 55316 55013 59538 

2-Cycles hogeschool 

Arts 1624 1521 1389 1257 1182 1085 1047 1091 1183 1383 1593 1788 1998 
Economical 3850 4200 4746 5634 6328 7116 8281 8822 9909 10352 10762 10283 10156 
Nautical 0 223 223 172 142 125 108 148 168 
(Pedagogic) 79 98 170 196 132 148 104 130 135 112 88 208 128 
Technical 
and agrarian 

7630 8035 8449 9184 10145 10930 11617 12507 12849 13253 13338 12465 11738 

Total 13104 13756 14584 16075 17655 19354 21168 22692 24083 25113 25801 24684 24060 

. / 	(table 6a) 

'80-'81 '81-'82 '82-'83 '83284 '84285 '85286 '86287 '87288 '88289 '89290 '90291 '91292 '92293 

°niers 

Short2nddegree 	389 

Higher Techn. Ed. 	246 

455 

266 

523 

293 

394 

190 

420 

149 

98 

183 

99 

169 

103 

188 

128 

198 

140 

233 

156 

226 

163 

262 

58 

313 

3rd degree 

Short3rddegree - 

Others - 

- 

- 

- 

- 

146 

177 

167 

169 

204 

163 

221 

190 

255 

206 

272 

216 

283 

262 

299 

351 

308 

419 

290 

599 

Total 	635 721 816 907 905 648 679 752 814 918 1032 1152 1260 

General Total 	58693 62493 65400 68217 69270 70094 74759 77247 79721 81807 82149 80849 84858 

Source: Department of Education 
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Table 6b.Evolution of all Flemish Hogeschool students by field of study (% of all Flemish hogeschool students) 

'80-'81 '81-'82 '82-'83 '83-'84- '84-'85 '85-'86 '86-'87 '87-'88 '88-'89 '89-'90 '90-'91 '91-'92 '92-'93 

1-Cycle hogeschool 

Agrarian 0.81% 0.75% 0.60% 0.52% 0.44% 0.57% 0.71% 0.94% 1.06% 1.18% 1.19% 1.30% 1.27% 

Arts 1.52% 1.36% 1.19% 1.10% 1.04% 1.03% 1.00% 0.98% 1.07% 1.14% 1.32% 1.47% 1.33% 

Economical 17.50% 18.90% 20.78% 22.74% 25.12% 26.66% 26.87% 28.26% 28.33% 28.14% 26.83% 26.72% 29.79% 

Paramedical 19.33% 18.34% 17.09% 15.86% 15.35% 14.25% 12.71% 12.18% 12.18% 10.56% 10.28% 10.37% 10.20% 

Pedagogie 24.37% 24.07% 23.53% 21.68% 18.01% 15.57% 16.44% 13.95% 13.95% 13.29% 13.49% 13.35% 12.96% 

Soda' 6.61% 6.52% 6.39% 6.09% 5.93% 5.79% 5.49% 4.96% 4.96% 4.33% 4.33% 4.63% 4.96% 

Technical 6.44% 6.89% 6.87% 7.11% 7.31% 7.59% 7.57% 8.39% 8.39% 9.55% 9.89% 10.21% 9.64% 

Total 76.59% 76.83% 76.45% 75.11% 73.21% 71.46% 70.78% 69.65% 69.65% 68.18% 67.34% 68.04% 70.16% 

2-Cycles hogeschool 

Arts 2.77% 2,43% 2.12% 1.84% 1.71% 1.55% 1.40% 1.41% 1.48% 1.69% 1.94% 2.21% 2.35% 

Economical 6.56% 6.72% 7.26% 8.26% 9.14% 10.15% 11.08% 11.42% 12.43% 12.65% 13.10% 12.72% 11.97% 

Nautical - - -- 0.32% 0.30% 0.22% 0.18% 0.15% 0.13% 0.18% 0.20% 

Technical 
and agrarlan 

13.00% 12.86% 12.92% 13.46% 14.65% 15.59% 15.54% 16.32% 16.12% 16.20% 16.24% 15.42% 13.83% 

Total 22.33% 22.01% 22.30% 23.56% 25.49% 27.61% 28.31% 29.38% 30.21% 30.70% 31.41% 30.53% 28.35% 

/ (table 6b) 

'80-'81 '81-'82 '82-'83 '83-'84 '84-'85 '85-'86 '86-'87 '87-'88 '88-'89 '89-'90 '90-'91 '91-'92 '92-'93 

Others 

Short 2nd degree 0.66% 0.73% 0.80% 0.58% 0.61% 0.14% 0.13% 0.13% 0.16% 0.17% 0.19% 0.20% 
0.32% 

0.07% 
0.37% 

Higher Techn. Ed. 0.42% 0.43% 0.45% 0.28% 0.22% 0.26% 0.23% 0.24% 0.25% 0.28% 0.28% 

3rd degree 

Short 3rd degree 
Others 

0.21% 
0.26% 

0.24% 
0.24% 

0.29% 
0.23% 

0.30% 
0.25% 

0.33% 
0.27% 

0.34% 
0.27% 

0.35% 
0.32% 

0.36% 
0.43% 

0.38% 
0.52% 

0.34% 
0.71% 

1.33% 1.31% 0.92% 0.91% 0.97% 1.02% 1.12% 1.26% 1.42% 1.48% 
Total 1.08% 1.15% 1.25% 

General Total 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 1110.00% 100.00% 100.00% 

Source: Department of Education 



Table 6c. Evolution of all Hogeschool freshmen in Flanders by field of study (1980-1993) 

'80-'81 '81-'82 '82-'83 '83-'84 '84-'85 '85-'86 '86-'87 '87-'88 '88-'89 '89-'90 '90-'91 '91-'92 '92-'93 

1-Cycle hogeschool 

Agrarian eg 190 133 117 (*) 172 147 265 267 307 264 326 (*) 

Arts eg 266 263 275 (°) 263 251 214 235 290 411 363 eg 

Econornical (4) 6715 6846 7748 (*) 9171 8910 8766 9094 9014 8189 7489 (4) 

Paramedical (4) 4512 3857 3592 (*) 2957 2916 2827 2767 2132 2358 2491 (*) 

Pedagogie (*) 8187 7414 6116 eg 4687 3030 2626 3643 3168 3055 3000 (*) 

Social (*) 1831 1604 1494 (4) 1195 1228 1121 1019 930 996 1033 (*) 

Technical (*) 2210 2112 2294 eg 2237 2190 2583 2294 2348 2398 2439 (*) 

Total (4) 23911 22229 216360 (4) 20682 18672 18402 19319 18189 17671 17141 (4) 

2-Cycles hogeschool 

Arts (4) 319 241 238 (°) 208 256 328 296 488 509 558 (°) 

Economical eg 1520 1716 2047 (*) 2693 3027 2932 3075 3196 3243 2285 (4) 

Nautical (4) - - - (4) 1 48 33 21 27 34 2894 eg 

Technical 

and agrarian 

(*) 2785 2773 3025 (4) 3417 3483 3892 3612 3183 3243 61 eg 

Total (4) 4624 4730 5310 (4) 6319 6814 7185 7004 6894 7029 5798 (4) 

/ . (table 6c) 

'80-'81 '81-'82 '82-'83 '83-'84 '84-'85 '85-'86 '86-'87 '87-'88 '88-'89 '89-'90 '90-'91 ' 91-'92 '92-'93 

Others 

Short 2nd degree 

Higher Techn. Ed. 

(4) 

(4) 

144 

65 

166 

103 

148 

90 

('`) 

(°) 

42 

91 

39 

63 

43 

71 

7 

100 

35 

84 

42 

100 

62 

92 

(*) 

(4) 

3rd degree 

Short 3rd degree 

Others (°) 

(*) - 

- 

- 

- 

61 

45 

(*) 

(*) 

73 

47 

69 

61 

89 

63 

90 

68 

81 

89 

86 

107 

92 

106 

(*) 

(4) 

Total (*) 209 269 344 (4) 253 232 266 265 289 335 352 (4) 

General Total (A') 28744 27228 27290 (*) 27254 25718 25853 26588 25372 25035 23291 (*) 

(*) Not available 

Source: Department of Education 



Table 6d. Evolution of all Hogeschool freshmen in Flanders by field of study (% of all Flemish hogeschool freshmen) 

'80-'81 '81-'82 '82-'83 '83-'84 '84-'85 '85-'86 '86-'87 '87-'88 '88-'89 '89-'90 '90-'91 '91-'92 '92-'93 

1-Cycle hogeschool 

Agrarian (*) 0.66% 0.49% 0.43% (*) 0.63% 0.57% 1.03% 1.00% 1.21% 1.05% 1.40% (*) 

Arts (*) 0.93% 0.97% 1.01% (*) 0.96% 0.98% 0.83% 0.88% 1.14% 1.64% L56% (*) 

Economical (*) 23.36% 25.14% 28.39% (*) 33.65% 34.64% 33.91% 34.20% 35.53% 32.71% 32.15% (*) 

l'aramedical (*) 15.70% 14.17% 13.16% (*) 10.85% 11.34% 10.93% 10.41% 8.40% 9.42% 10.70% (*) 
Pedagogie (*) 28.48% 27.23% 22.41% (*) 17.20% 11.78% 10.16% 13.70% 12.49% 12.20% 12.88% (*) 

Social (*) 6.37% 5.89% 5.47% (*) 4.38% 4.77% 4.34% 3.83% 3.67% 3.98% 4.44% (*) 

Technical (*) 7.69% 7.76% 8.41% (*) 8.21% 8.52% 9.99% 8.63% 9.25% 9.58% 10.47% (*) 

Total (*) 83.19% 81.64% 79.28% (*) 75.89% 72.60% 71.18% 72.66% 71.69% 70.59% 73.59% (9 

2-Cycles hogeschool 

Arts (*) 1.11% 0.89% 0.87% (*) 0.76% 1.00% 1.27% 1.11% 1.92% 2.03% 2.40% (*) 

Economical (*) 5.29% 6.30% 7.50% (*) 9.88% 11.77% 11.34% 11.37% 12.60% 12.95% 9.81% (*) 
Nautical (*) - (*) 0.00% 0.19% 0.13% 0.08% 0.11% 0.14% 12.43% (5) 

Technical 
and agrarian 

(*) 9.69% 10.18% 11.08% (*) 12.54% 13.54% 15.05% 13.59% 12.55% 12.95% 0.26% (*) 

Total (*) 16.09 17.37% 19.46% (*) 23.19% 26.50% 27.79% 26.34% 27.17% 28.08% 24.89% e) 

/ 	(table 6c1) 

'80-'81 '81-'82 '82-'83 '83-'84 '84-'85 '85-'86 '86-'87 '87-'88 '88-'89 '89-'90 '90-'91 '91-'92 '92-'93 

Others 

Short 2nd degree (*) 0.50% 0.61% 0.54% (*) 0.15% 0.15% 0.17% 0.03% 0.14% 0.17% 
0.40% 

0.27% 
0.40% 

(*) 
(*) 

Higher Technical Ed. (l") 0.23% 0.38% 0.33% (*) 0.33% 0.24% 0.27% 0.38% 0.33% 

3rd degree 

Short 3rd degree 
Others 

(*) 
(*) 

0.22% 
0.16% 

0.27% 
0.17% 

0.27% 
0.24% 

0.34% 
0.24% 

0.34% 
0.26% 

0.32% 
0.35% 

0.34% 
0.43% 

0.40% 
0.46% 

(5) 
(*) 

Total (5) 0.73% 0.99% 1.26% (*) 0,93% 0.90% 1.03% 1.00% 1.14% 1.34% 1.51% (*) 

General Total 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% 100.00% (*) 

(4) Not available 
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Table 6e. Evolution of the number of students in HOKTSP by field of study (1986-1992) 

1986-87 1987-88 1988-89 1989-90 1990-91 1991-92 

N N N N N N 

Agrarian 26 0.22 27 0.24 21 0.19 20 0.19 

Arts 117 1.00 141 1.12 187 1.57 173 1.51 122 1.11 128 1.23 

Economie 5873 50.18 6573 52.11 6999 58.72 6799 59.42 6493 58.99 5828 56.20 

Paramedical 133 1.14 168 1.33 202 1.69 228 1.99 409 3.72 509 4.91 

Social 1693 14.47 1730 13.72 1637 13.73 1810 15.82 1872 17.01 1986 19.15 

Technical 1976 16.88 2200 17.44 2580 21,64 2406 21.02 2090 18.99 1900 18.32 

Pedagogical 1911 16.33 1801 14.28 289 2.42 

Total 11703 100 12613 100 11920 100 11443 100 11007 100 10371 100 

Source: Ministerie van de Vlaamse gemeenschap, Departement Onderwijs, Statistisch Jaarboek van het Onderwijs. Brussel, 1986-
1987 tot 1991-1992. 
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Table 8. 	Percentage of students succeeding ira seven fields of study in 1-cycle 
hogescholen (1992-93) 

Fields of study Ist year 2nd year 3rd year 

Computer science 52 82 98 

Electronics 55 81 96 

Elementary school teacher 57 88 99 

Remedial teaching 55 84 92 

Speech therapy 55 88 98 

Fysiotherapy 51 80 97 

Ergotherapy 63 91 90 

Source: Inspectorate-general of Higher Education 

Table 9: Evolution of baths in the Flemish region.  

69 

Table 10. Unemployment of anale and female school-leavers in 1989-1993 
(VDAB, 1993: 73) 

School-leavers 1989-'90 1990-'91 1991-'92 1992-'93 

MEN (1) 

Registrations 17922 17969 19465 19572 
Still seeking employ-
ment in May 1479 2401 3009 3802 
Rest-percentage 8.2% 13.3% 15.4% 19.8% 
NWWZ (2) -36 years 22460 31860 38023 50039 

WOMEN 

Registrations 28177 27384 25806 24215 
Still seeking employ-
ment in May 3550 4427 4729 5516 
Rest-percentage 12.5% 16.1% 18.3% 23.1% 
NWWZ -36 years 55696 60737 66484 82009 

Year. Males Females Total 

1975 34.737 32.644 67.381 
1976 35.714 33.510 69.224 
1977 36.171 34.573 70.744 
1978 36.903 34.944 71.847 
1979 37.591 35.140 72.731 
1980 37.139 35.067 72.206 
1981 37.181 34.776 71.957 
1982 35.834 33.816 69.650 
1983 34.867 33.250 68.117 
1984 33.740 31.928 65.668 
1985 32.892 31.174 64.066 
1986 33.760 31.561 65.321 
1987 33.856 31.906 65.762 
1988 33.562 31.912 65.474 
1989 34.315 32.564 66.879 
1990 35.601 33.891 69.492 

Source: NIS, Bevolkingsstatistieken 1992,1994. 

(1) These registrations concern all school-leavers who were registered at the VDAB 
after their graduation during the period from June to October. Men who were 
subject to military servive are omitted. 
Those who were stil' locking for a job on the 31th of May, following the year of 
registration form the rest-group. Their proportional share is the basis to measure the 
probability of being unemployed. 

(2) NWWZ = unemployed persons looking for a job 
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Table 11. The F1emish Education Budget as a % of the GGP (Gross Geographic Product) 

Jaar GGP (1) 
(in bill.BEF) 

Education 
Budget (2) 

Budget (3) 
Univ. 

Budget (3) 
Hogescholen 

Result 
Educ./GG 

Result 
Univ/GGP 

Result 
Hogescholen/BGP 

1980 1802,0 113889,2 11632,4 6629,3 6,32% 0,65% 0,37% 

1981 1855,6 123154,0 12741,1 7142,4 6,64% 0,69% 0,38% 

1982 2028,8 131050,2 12735,9 8214,1 6,46% 0,63% 0,40% 

1983 2170,8 133032,9 13607,7 7878,2 6,13% 0,63% 0,36% 

1984 2349,5 139655,2 14850,1 8189,9 5,94% 0,63% 0,35% 

1985 2530,6 150544,0 15236,6 9342,2 5,95% 0,60% 0,37% 

1986 2665,3 154948,8 16167,7 9699,8 5,81% 0,61% 0,36% 

1987 2769,3 152679,5 15915,2 10151,0 5,51% 0,57% 0,37% 

1988 2980,9 152953,1 15862,9 10334,2 5,13% 0,53% 0,35% 

1989 3236,3 174273,1 15209,0 11163,1 5,38% 0,47% 0,34% 

1990 3456,5 178812,7 15999,9 11654,7 5,17% 0,46% 0,34% 

1991 3636,8 188722,3 16999,4 13819,5 5,19% 0,47% 0,38% 

1992 3799,2 201978,1 17909,1 15031,9 5,32% 0,47% 0,40% 

(1)  
(2)  
(3)  

Source: Departement AZF; Algemene Planningsdienst (Stativaria 4 - maart 1994) 
Source: Departement Onderwijs; Dienst Begroting en Boekhouding (numbers yearly delivered at Unesco) 
Source: Departement Onderwijs; Dienst Begroting en Boekhouding (Brochure 'Budgettaire inspanning van de Overheid 7/4/'93') 
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Table 14. Percentage (post)materialists (Elchardus e.a., 1991: 177) 

Women < 30 years Men < 32 years 

Materialism 16.0 115 
Semi-materialism 26.6 21.2 
Serai-postmaterialism 35.4 30.1 
Postmaterialism 2 L 9 35.3 
N. (237) (155) 

73 

Graph 1. Number of university students in Flanders (19804993) 
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Graph 4, The Flemish hogeschool budget as a % of the GGP (1980-1992) Bibliography 
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